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The Northern Lights Building a Community of Learners (BCOL) review was an opportunity to learn
about the successes and challenges of a seven-year initiative from teachers, administrators, literacy
and numeracy catalyst teachers, resource teachers, consultants, superintendents, the director, and
parents and community members. It was an honor to speak to and learn from the amazing people
involved in this project. Their successes and challenges have been humbling, and remind me of the
importance of setting important goals, committing to success, and working together.

Thank you to NLSD employees, and to the communities of Stony Rapids, Uranium City, La Loche, Bear
Cree k , Buffalo Narrows, St. George’s Hill, Brabant |
Timber Bay, Cumberland House, Pinehouse, Jans Bay, Cole Bay, Beauval, and Green Lake.

Thank you to superintendent Jason Young, main NLSD contact for this research, and to Debby Noble
for interview and focus group coordination. Thank you also to the Saskatchewan Educational
Leadership Unit for the many hours and assistance behind the scenes, and to the talented research
assistants involved in this project, including Lois Keller, Desiree Benson, Tracy Dollansky, Conrad
Bussiere, Diane Bussiere, and Jennifer Briere.
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The purpose of this project waoprovide a review of the NLSD Building a Community
of Learners initiative, recognizing issrengths and identifying areas for improvement.
The specific objective was to answer the following questions:

1. What is the perceived effectiveness of the Building a Community of Learners
program?

2. What isthe perceived impact of the Building a Community of Learpeogram

on student achievement?

Whatsupervisory and administrative practicegact the success of BCOL?

4. Towhat extents student asssment and achievement dated to infornteacher
instrudional practices?

5. Towhat extentloesstudent achievement datave PLCs?

6. What are the perceived barriers to student achievement in literacy and numeracy?

7. What is the perceived effectiveness of NLSD PLCs and the Rtl framework?

w

Section lof this report is an overview of the methodology. This review incorporates

the perceptions of administratoligeracy and numeracy catalyst teacheesource

teachers, consultants, superintendents, the director, and parents and community members.
Suneys to teacherditeracy and numeracy catalyst teacharsd administrators were

used, as were interviews and focus groups. This report contains both quantitative and
qualitative data.

Section f the eport includes data that answer each questionh Eacesented
below with a brief summary.

1. What is the perceived effectivenedshe Buildinga Community of Learners
program?

The BCOL was perceived as highly effective through the Guided Reading injtiative
followed by math, and lastly by Response tieimention (Rtl) effectiveness. Elementary
schools reported higher effectiveness than high schools in both reading and math. More
experienced teachers reported higher effectiveness in reading, math, and Rtl, as well as
overall. The more frequent the PLiie more effective the initiativeand Professional
Learning

Participantso6 perceptions of the Guided Read
positive overall. They helped educators identify student learning targets, guided
instruction, provided enimaed resources, catalyzed differentiation, created consistency
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within the division, and provided a structure for student support. Weaknesses in the
system are that some teachers need more training in Guided Reading, and use Guided
Reading as a basis to §lish Language Arts (ELA), and that the Numeracy Guidelines

cause teachers to teach to the test because of strict timelines. There is also a bottleneck of
students referred for Tier 2 or Tier 3 interventions.

2. What isthe perceived impact of the Building a Community of Learpesgram
on student achievement?

Reading was perceived to have a significantly higher impact than Math on student
achievement. Educators engaged in PLCs once a month or more were perceived as
having a higher impact on achievement than those who met less often. Educators new to
Rtl perceived a lower impact on achievement than those with more experience.

The Guided Reading Program and the NLSD Numeracy Guidelines were perceived to
positively impact student achievement through revealing improvements in performance,
creating opportunities for or@-one instruction, encouraging and motivating students to
learn, and increasing student engagement. Challenges were found in finding more human
resourcs for the programpi ensuring that learners do ritcome frustrated with the

program, and ensuring that it is carried through with fidelity.

3. Whatsupervisory and administrative practicegact the success of BCOL?

Administrative support was found to hegher in PLCs that met more than once a month,
as was LNC support.

Supervisory and administrative practices that aided in the implementation of Guided
Reading or Numeracy instruction included high administrative involvement, training and
support for thenitiatives, strong communication and affirmation, consistency, and the
type of LNC involvement.

4. Towhat extents student asssment and achievement dated to infornteacher
instructional practices?

Data werdound to influence teaching practices mfweeducators with more experience
than for educators with-2 years experience. Matlata wergerceived to not yet
influence teaching practices. Educators with more PLC experience and those
experienced with Rtl reported significantly better teachiragfices in reading than those
new to PLCs and less experienced with Rtl.

The extent that data informed instructional practices was perceived through creating
awareness of studentsd | evels and the need
differentiation, using assessment as instruction, assessments for benchmarking and

keeping track of student progress, and assessment as affirmation and confirmation of

f
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sound instructional practices. Some educators reported that they are not able to use the
assessments to inform instructional practice.

5. Towhat extentdoesstudent achievement datave PLCs?

The more frequent the PLC (more than once per month), the more effective the PLC was
perceived to be. Participants generally did not agree thatid be easier to teach
without PLCs.

The extent that student achievement data drives PLCs was perceived in the ways that data
is used for planning and sharing information in PLCs, for discussing strategies, for

helping students who are struggling, anddontinuous improvement. Challenges

inherent in the PLC include needing a more organic structure, needing increased
participation, needing more administrative support, and needing more time to meet as
PLCs.

6. What are theerceived barriers to student amt@ment in literacy and numeracy?

Although it was perceived that all students benefit through regular Guided Reading and
Math instruction, as well as through LSBeyeral barriers were perceived to negatively
impact student achievement.

Perceivedarriers include noattendance; lack of motivation or confidence; lack of
parental involvement; misunderstanding parent involvement or support; lack of support
for the teacher, school, and division; lack of prerequisite skills; challenging home life;
inappropriate material / grade level; and not enougha@mrene instruction.

7. What isthe perceived effectivenessMESD PLCs and the Rtl framework?

The effect of the reading and math initiatives were perceived to be the highest among all
initiatives, secondeldy Rtl and the PLC.

The PLCs and Rtl frameworks were deemed both effective for some reasons, and
ineffective for others. They were perceived as effective due to their focus on student
support, differentiation, and teamwork, but they were perceived tasdtiee because

there are not enough supports at Tiers 2 and 3, there is a gap in support at Tier 3, there is
not enough time available to do the work required, and it is perceived as stressful for the
educator.

Section f this reportcontainghe implications some ofwhich include: increased

communication to support educators, staff, students and parents about the BCOL; using
vision andprinciples as the basis for communication and decisnaking at the senior

level; creating a space for educatorsm@ntain BCOL purpose as well as professional
judgement; involve administration more fully in PLC participation; ensuring Numeracy
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assessments are current and Guided Reading materials are contextually and culturally
relevant; ensuring full Resourcee@chelparticipation in teachmy, support, and training;
ensuringconsistent, relevant, and timely BCOL and differentiation training for teachers;
maintaining opportunities for parents and community input; and taking the lead in
innovative, reciprocal communigngagement and cressganizational initiatives.
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The Northern Lights Board School Division requested a review of an initiatieel ca
ABuil ding a Community of Learnerso.

NLSD began to implement Building a Community of Learners (BCOL) in 20055D
acknowledgeshe importance of the strong foundatiorlitédracy and numeracy skills for
student learning, achievement, and lifelsugcessthereforeliteracy and numeracy
programs are the key components of the BCOL initiative. In addition, in attempting to
address isolation as a barrier to professional developtherBCOL includes the
development of professional learning commigsiin all schools.

Literacy is a critical component for all subjects, and is the focus of the renewed

provincial curriculafoundedin English Language Arts. A balanced literacy program,

which contains all of theomponents necessary for students to masédrand written
communication, is emphasized as a foundational approach to ELA instruBatanced

literacy involves multiple approaches to instruction including language instruction
(vocabulary, phonemic awareness, phonics, spelling) as well angdathdeled, shared,
guided and independenBor the Saskatchewan curriculum, this means reading, writing,
listening, speaking, viewing, and representing. Because the success of a balanced literacy
program depends on knowing students individuaiigl provwding a balance of direct and
indirect instruction in all six strands, one part of the balanced literacy approach is direct,
differentiated instruction in reading. As each child learns to read at a different rate, the
ability to provide differentiated imgiction is evident. Differentiated reading instruction

at NLSD is facilitated through the BCOL through the provision of levelled books, often
housed as collections in book rooms in each school. Through using levelled books
through the guided reading pragn, teachers have the opportunity to provide many kinds

of supports for scaffolding and extension, at a frequency that varies with grade and

ability, allowing students to progress to higher levels of achievement. Balanced literacy
also requires that staedts are engaged and motivated, and spend time learning both

inside and outside the classroom to appreciate and see value in their skills. Although
balanced literacy requires that a variety of assessment tools are used to determine student
success, accompying the levedd books is the expectation that all students are assessed
using running records to determine their app
development in reading.

When students develop strong literacy and math skills early, tbdgss likely to get
discouraged and drop out of schtagker on. As such, numeracy instruction is also a
central focus of provincial curriculum, thus of the BCOL. Numeracy consists of the
knowledge and skills required to effectively understand and melsgoa diverse set of
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mathematical demands and situations. Advances in technology and the sophistication of
workplace and real life tasks have created a need for numeracy skills in education and in
the workplace, making numeracy a central component tiestisuccess. In addition,
innumeracy, the opposite of numeracy, is reported to have an impact on employment,
social, emotional, and behavioral difficulties, truancy, school exclusions, and crime
(http://www.nationalnumeracy.org.uk/whs-numeracyimportant/index.html

In NLSD, core numeracy resources have been provided for all schools from grades 1 to 9.
Instruction of numeracy content, organized into units, is align¢hin a timeframe from

grade to grade and school to school. Formative, resbasgd common assessments,
developed collaboratively through a math consultant, have been provided for each grade
from 1 through 9 for each unit of instruction, as per a péan. The assessments are
available in every school to be discussed in PLCs pre and post administration of the tests.
Data are then entered onto the assessment website avbigted to inform interventions.

The data drives the targets for student mement. Schools design targets through the

LIP that align with Division targets.

The numeracy assessments are to be completed by each student, so as to determine their
level of success within a unit of instruction. Again, along with providing feedback

teachers, the common assessments are designed to facilitate systematic team interventions
through PLCs when students do not learn. Interventions are designed to occur within the
Response to Intervention Framework, described below.

Responséo Intervenion (Rtl) is expected throughout NLSCRtI is a framework of

instruction for all students, intervention for some students who have not learned, and
special edcationsupports for the fewest studentSonsisting of three tiers,tRs

designed to provideesponsive, tiered instruction to students based on their learning
needs.Tier 1 consists of universal instruction and assessment at the classroom level, with
differentiation provided through reseatishsed, high quality cotiastruction. For those
students who display difficulties, student goals are set and measured at each assessment
interval. School teams follow a problesolving process to determine interventions for
atrisk students that will work within wholelass instructions. The classroom teach
implements the interventions, observations are conducted to ensure the fidelity of the
classroom instruction, and the probkswiving team periodically reviews the progress of
students.

The 2nd tier is designed so that supplemental interventions maywithin or outside

the classroom, and progress is to be monitored frequently. For exémeptégssroom
teacher may still provide core instructjdmut students may be grouped into smaller units
with targeted instruction occurring in or outside theessroom with a specialized teacher.
Tier 2 interventions are designed so that at a certain level of progress, students ought to
no longer require the interventions.


http://www.nationalnumeracy.org.uk/why-is-numeracy-important/index.html
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Tier 3 interventions are designed for students who have not responded to Tiers 1 and 2
interventions, and require more intense, explicit, and individualized instruction.
Interventions are designed to be intensified in focus, frequency, and duration. Typically
delivered outside the classroom, at Tier 3, instruction, strategies, and pro@dures
designed to remediate the student and help them develop compensatory strategies to
overcome their challenges. If Tier 3 is not successful, a child may be considered as
potentially having a learning disability.

Literacy andNumeracy Catalyst TeacheraNC Teachers), special education teachers,
and other supports are available at all levels of interventions to assist teachers and
students to achieve success.

Professional Learning Communities (PLCs) are also expected throughout NLSD. The
PLCs are to be iplace tosupport teachers when students do not learn and provide a
forum for collegial dialogueThe purpose of PLC meetingstiscollaborate on data
derived from common assessngetd share instructional practicesdto identify

students for intervgion. Data derived from the guided reading program and the
numeracy initiatives are to be used to inform instruction and PLC discussion. Data on
studentinstructional reading levels and on numeracy progress are to be entered into a
database and usedttack student progress in reading and numeracy.

PURPOSE

The purpose of this project w&oprovide a review of the NLSD Building a Community
of Learners initiative, recognizing its strengths and identifying areas for improvement.

Specifically, this study was designed to answer the following questiéms. are the

teachers using the data? Is the data driving the work of the PLCs in the Division? What
supervisory practices affect the success of BCOL? What are the barriersetd stud
achievement and effectiveness of the literacy and numeracy programs?

SPECIFICPROJECTOBJECTIVES

The project objectivewereto conduct surveys, focus groypad interviews t@answer
the following questions:

1. What isthe perceived efictiveness of the Buildingg Community of Learners
program?

2. What isthe perceived impact of the Building a Community of Learpesgram
on student achievement?

3. Whatsupervisory and administrative practicegact the success of BCOL?

4. Towhat extents student assesment and achievement dated to informteacher
instructional practices?

5. Towhat extendoesstudent achievement datave PLCs?
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6. What are theerceived barriers to student act@ment in literacy and numeracy?
7. What isthe perceived effectivess ofNLSD PLCs and the Rtl framework?

PROCESS

1. An online survey was conducted widll educatorsnd vice / assistant principals.
These surveys included portions examining use of data and effectiveness of PLCs
including: using the common assessments, the use of data and data collection
templates, time allotted for PLCs, and the three tieRtlbfSurvey questions are
included in Appendix A.

2. Focus groups were conducted with:

a. grade 1 to 6 teachers (4): in La Loche (for La Loche); in Buffalo Narrows
(for Buffalo Narrows, Green Lake, Beauval and the west side small
schools); in La Ronge, (two sets)e for La Ronge and one for
Cumberland House, Sandy Bay, Pinehouse and the east side small
schools).

b. grade 7 to 9 teachers (4): in La Loche (for La Loche); in Buffalo Narrows
(for Buffalo Narrows, Green Lake, Beauval and the west side small
schools); in la Ronge, (two sets, one for La Ronge and one for
Cumberland House, Sandy Bay, Pinehouse and the east side small
schools).

c. LNC teachers (3): in Buffalo Narrows (for the west side) and two in La
Ronge (for the east side).

d. resource room teachers (2): in BudféNarrows (for the west side) and in
La Ronge (for the east side).

e. parents and community members (9): (in Stony Rapids, La Loche, Buffalo
Narrows, Beauval, Green Lake, Pinehouse, La Ronge, Sandy Bay and
Cumberland House).

Focus group questions are incldda Appendix B.

3. Interviews were conducted with: school administrators, curriculum consultants,
other consultants, superintendents, and the director.
Interview questions are included in Appendix C.

4. This report was written incorporating the data collecfBde report is organized
according to each research question, incorporates both quantitative data collected
from the surveys, and qualitative data aggregated from the surveys, interviews,
and focus groups. Finally, the report concludes with recommenddtoNLSD
regarding the Building a Community of Learners program.
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This section contains data collected from the surveys, focus groups, and interviews, and
incorporates both qualitative and quantitative data. To ensure anongatéyhas been
aggregatedEach research question will be answered in order, incorporating quantitative
data and qualitative data, collected from all sources: surveys, interviews, and focus
groups.

Quantitative Data

Foureffectivenesdependent variables were calculatesdiding effectiveness, math
effectiveness, @&dponse to Intervention TR effectivenesandoverall effectiveness.

Reading effectivenessas createthy averagingcores across simeadingeffectiveness
guestions:

1. I have a strong understanding of the components of a balanced literacy program;

3. I have a strong understanding of the NLSD Guided Reading Assessment Guidelines;
9. The data generatedim guided reading provides me with information that | use in my
ongoing practice;

11.Guided reading is a key instructional approach | use in my classroom;

12. 1 use a recommended major integrated resource (MIR) in ELA instruction
(Collections of Cornetenes or Nelson Literacy or Crossroads or Sightliresy);

17. The guided reading data assist me in the development of appropriate level 1
interventions fom students)

Math effectivenessvas calalated by averaging acrosx snath effectiveness questions

4. | have a strong understandioigthe NLSD Math Assessment Guidelines;

10. The data generated from the Common Numeracy Tests provide me with information
that | use in my ongoing practice;

13. Math Makes Sense or Math Feas the central resource in my classroom;

14. The NLSD Numeracy Guidelines and Timeline are used in my classroom;

16. The supports necessary to implement the Math learning Support Plans are sufficient;
and

18. The Common Numeracy Tests assist me inlévelopment of appropriate ldvie
interventions for students)

RTI effectivenessvas calculated by averaging ¢élerRTI effectiveness questions:
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2. | have a strong understanding of modeled, shared, and guided approaches to
instruction;

5. I have a stnag understanding of how PLCs fit with the Response to Intervention (RTI)
framework in NLSD;and

6. | have a strong understanding of how to provide interventions to students who require
extra time and support).

Overall effectivenessvas calculated by averaging twuerall effectivenesguestions:

7. I have a strong understanding of what the LNC teabes to support math and

reading achievemenand

8. I have a strong understanding of how the Saskatchewan Curriculum relate t&the NL
literacy and numeracy initiatives).

Results

Reading effectiveness wasaluated the most positively and was reliably higher than alll
other effectiveness scorg®(s .001). Overall effectiveness was rated more poorly than
all other effectivenesscoresfé s < and®tOwiag rated more poorly than math
effectivenessg(< .001).

Variable Mean Standard Deviation Standard Range
Error
Reading Effectivenes 7.60 1.74 16 2.57 10
Math Effectiveness 7.63 1.39 14 4.431 10
RTI Effectiveness 7.58 1.80 A5 27 10
Overall Effectiveness 7.49 2.22 .18 07 10

Type of School
General. A total of 160 participants provided data regarding the type of samadiich

they work Fortyfive participants (28.1%) teach at a KL2 school, 1 participant (.6%)
teaches in a K 6 school, 20 participants (12.5%) teach in & &school, 60 participants
(37.5%) teach in a K 9 school, and 34 participants (21.3%) teach iri d.Z schol.

The 1 participant teaching in aiké school wagollapsed into K8 schools

Reading Effectiveness. A oneway ANOVA was conducted on meagading
effectivenesscores across the four different types of schools. The main effect of reading
effectiveress was significanE (3, 107) = 4.72,p = .004. Poshoc(all posthoc

procedures used Tukey HSEgmparisons revealed that 12 schools demonstrated
significantly poorer reading effectiveng$s = 6.43,SD= 1.79,SEM= .40) than Ki 6
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(M =8.13,SD=1.40,SEM= .24)andK i 9 (M = 7.91,SD= 1.53,SEM= .35),pb s .04,
but not compared to K12 schools¥ = 7.56,SD=1.87,SEM= .31,p = .074).

Math Effectiveness. A oneway ANOVA was conducted on meamath effectiveness
scores across the four different types of schools. The main effect approached
significanceF (3, 93) = 2.29p = .083.Grand mean of math effectiveness Whs 7.65
SD=1.39.

Rtl. A oneway ANOVA was then conducted to examing &cross the four types of
schools. No main effect was fourtel(3, 146)< 1,p = .928.Grand mean for R
effectivenessM = 7.58,SD=1.8Q SEM= .15

Years of Experience
Years of teaching experienced ranged froyears (= 32, 20%), to 21 years more

(nT 21, 19.4%)with a total of 160 participants answering the question. TwsiRty
participants (16.3%) reported 3 years of experience, and 80 years of experience
each. Twenty participants (12.5%) reported having 13 years of experieecand 25
participants reported having 1&0 years of experience (15.6%).

Reading Effectiveness.The main effect of reading effectiveness approached
significanceF (5, 106) = 2.29p = .051.Posthoc comparisons revealed that the
difference driving thérend was the teachers wit2lyears experiencd/A(= 6.75,SD=
1.67) compared to the teachers with 21 or more years of experMnc8.012,SD=
1.80),p = .095.All other dfferences were nosignificant,pb s > . 09.

Group Mean Standard Deviation  Standard Error
17 2 years 6.75 1.67 33
31 5 years 7.34 2.04 45
67 10 years 7.99 141 33
117 15 years 7.78 1.84 51
167 20 years 8.13 1.14 .28
21yearsor more 8.12 1.80 42
TOTAL 7.60 1.74 .16

Math Effectiveness. The main effect of math effectiveness approached signific&nce,
(5, 92) = 2.30p = .052.Similar to the pattern for reading effectiveness, the difference
between teachers with2years experiencd = 6.86,SD= 1.25) and teachers with 21
or more yeas of experienceM = 8.04,SD= 1.39) approached significanges .082

Group Mean Standard Deviation  Standard Error

17 2 years 6.86 1.25 27
31 5 years 7.42 141 34
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671 10 years 7.87 135 .32
117 15 years 7.95 1.8 .66
167 20 years 8.01 1.09 27
21 or more 8.04 133 .32

TOTAL 7.63 139 14

Rtl Questions. The main effect of B was significantF (5, 145) = 4.02p = .002.
Teachers with 1 2 years of experienc®/(= 6.54,SD= 1.99,SEM= .35) rated R
significantly more poorly thateachers with 6 10 years of experienc®(= 8.16,SD=
1.35,SEM=.27,p =.007), 117 15 years of experienc® (= 8.03 SD=1.74 SEM= .39,
p=.033, and 21 or more years of experienbex8.16 SD=1.70 SEM=.33 p=
.006), but not those witB 1 5 years of experiencdi(= 7.22,SD= 1.82,SEM= .37,p =
.687) orl6i 20 years of experienc®(=7.70 SD=1.56 SEM= .33 p =.145.

Overall Effectiveness. The main effect of overall effectiveness was significan(,

148) = 3.10p = .011.Teachers with 1 2 years of experiencd/(= 6.39,SD= 2.41,
SEM=.43) rated overall effectiveness significantly more poorly than teachers witb 6
years of experiencé= 8.24,SD= 1.51,SEM= .30, p = .019). The comparison between
teachers with 1 2 years of experience and those withi 115 years of experienc#i(=
8.07,SD= 1.75,SEM=.39) approached significange% .07) as well as those with 16

20 years of experienc®l(= 8.04,SD=1.79,SEM= .37,p = .055). All other

comparisons were nesignificant,pdb s > . 3 0.

Frequency of PLC
Four groups reflecting the Frequency of PLC were createdethan once a montfi6

participants or 10% of respondentsihice a montkn = 93, 58.1%)once every two
months(n = 29, 18.1%)less than once every three monihs 22, 13.8%) No
significant main effects were found between frequency of PLC and demographic data.

Experiencewith PLC
A total of 27 (16.9 %) participants reported being new to PLCs, 36 (22.5%) reported that

they have been in 1 to 2 PLCs before, and 97 (60.6%) participants had been in 3 or more
PLCs before.

Reading Effectiveness.A significant main effect of reading effiveness was foundF,
(2, 111) =3.44, p = .036. Participants who were new to PLCs reported significantly
lower reading effectiveness than those who had been in 3 or moreP£@37. No
differences found between those who had beeri i@ PLCs andhose in 3 or more
PLCs,p =.381, or betweenil2 PLCs and those new to PL@s; .550
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Group Mean Standard Deviation  Standard Error
New to PLCs 6.77 1.57 37
17 2 PLCs 7.33 1.81 .39
3 or More PLCs 7.88 1.70 .20
TOTAL 7.60 1.74 .16

Math Effectiveness.No main effect of math effectivene$s(2, 97) = 1.93p = .151.
Grand mean = 7.68D= 1.39,SEM= .14.

Rtl. A significant main effect to Rwas foundF (2, 150 =7.26 p = .001. Posthoc
comparisons revealed that participants were who were new to PLCs reported ploorer R
effectiveness than those who had been in 3 or more P01, but not those who

had been in 1 2 PLCs beforep =.101 No significant differences were found between
those who were in L 2 PLCs before and those in 3 or mgre, .291.

Group Mean Standard Deviation  Standard Error
New to PLCs 6.44 1.83 37
17 2 PLCs 7.40 1.88 .33
3 or More PLCs 7.93 1.65 A7
TOTAL 7.58 1.80 15

Overall Effectiveness. No main effect of overall effectiveneds(2, 153 =2.14 p=
.121.Grand mean = 7.48D= 2.22,SEM= .18.

Experiencewith Rtl
A total of 64 participants (40%) reported being new tip 89 (24.4%) reportingaving 1

i 2 years of experience withtiRand 57 (35.6%) reported having 3 or more years
experience with B.

Reading EffectivenessA main effect of reaaig effectiveness was found,(2, 111) =
6.16,p=.003 Those who were new totReported poorereading effectiveness than
those with 1- 2 years experience,= .03, as well as those with 3 or more years of
experiencep = .004. Those with 1 2 years experience did not show any differences in
reading effectiveness when compared to those withn3ooe years of experience,=

.909.

Group Mean SD SEM

New to RTI 6.93 1.77 .26

17 2 years experience 7.94 1.49 .28

3 or more years experienc 8.12 1.64 27

TOTAL 7.60 1.74 .16
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Math Effectiveness.A significant main effect of math effectiveness was foun(, 97)

= 3.45,p = .036. Those who were new tdllRemonstrated poorer reading effectiveness
than those with 1 2 years of experiencp,= .044 but no differences when compared to
those with 3 or more years of experienge,.139. No differences were found between
those with Ii 2 years of experience withtIRand those with 3 or more years experience,
p=.698.

Group Mean SD SEM

New to Rl 7.21 1.36 22

17 2 years experience 8.10 1.39 .30

3 or more years experience 7.80 1.33 22
TOTAL 7.63 1.39 14

Rtl Effectiveness. A main effect of Rl effectiveness wafind,F (2, 150) = 20. 53p <

.001 Those who were new totRshowedsignificantly poorer R effectiveness than

those with Ii 2 years experience,< .001, and those with 3 or more years of experience,
p < .001. Nodifferenceswere found between those withi 2 years experience and those
with 3 or more years of experien@ = .154.

Group Mean SD SEM
New to RI 6.54 1.89 .25
17 2 years 7.83 1.46 .23
experience

3 or more years 8.45 1.37 .18
experience

TOTAL 7.58 1.80 A5

Overall Effectiveness. A main effect of overall effectiveness wiasind,F (2, 153) =
12.30,p < .001. Those who were new totRshowed significantly poorer overall
effectiveness than those with 2 years of experiencp,= .003 and those with 3 or more
years of experiencg,< .001. However, ndifferencesvere found between those with 1
i 2 yeas of experience and those with 3 or more years of experigrc&09.

Group Mean SD SEM
New toRTI 6.46 2.51 .33
17 2 years experience 7.88 1.91 31
3 or more years experienc 8.29 1.60 21

TOTAL 7.49 2.22 .18
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Descriptive Survey Data

Chart 1.1 represents comparative means to the Perceived Effectiveness of the BCOL
(perceived understanding) statements from the survey. Although all responses revealed
high mean scores, the chart allows for comparison of these nteamsy statements for

each of the perceptiomseincluded on the horizontal axis.

Chart 1.1: Perceived Understandin

9.20

9.00
8.80

8.60
8.40

Mean

8.20
8.00
7.80
7.60

| have a strong | have a strong | have a strong| have a strong | have a strong | have a strong | have a strong | have a strong
understanding understanding understanding understanding understanding understanding understanding understanding
of the of modeled, ofthe NLSD of the NLSD of how PLCs fit of how to of what the how the

components  shared, and Guided Math with the provide LNC teacher Saskatchewan
of a balanced guided Reading Assessment  Response to interventions does to Curriculum
literacy  approaches to Assessment  Guidelines. Intervention tostudents support math relates to the
program. instruction.  Guidelines. M=8.82 (RTI) who require  and reading  NLSD literacy
M=8.65 M=9.03 M=8.86 framework in extra time and achievement. and numeracy
NLSD. M=8.13  support. M=8.34 initiatives.
M=8.64 M=8.60

Chart 1.2llustrates responsés perceived level of supports and interventions. Again,

although all responsegmrneredositive means, the chart allows for comparison of these
means.
Chart 1.2: Supports and Intervention:
8.40
8.20
8.00
7.80
«» 7.60
8
é, 7.40
7.20
7.00 -
6.80 -
6.60 -
6.40 -
The supports necessary to The Guided Reading data assist me  The Common Numeracy Tests
implement the Math Learning  in the development of appropriate assist me in the development of
Support Plans are sufficient. level 1 interventions for students. appropriate level 1 interventions
M=7.02 M=8.13 for students. M=8.07
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Qualitative Data

Qualitativedata werecollected through interviews with senior administrative staff,
consultantsand principals and some assistant/vice principals, when available. Focus
groups were conducted with classroom teachiggsacy andhumeracy catalyst teachers
and resource teachers. In addition, focus groups were conducted with parents and

community members. Sondata werealso provided in the surveys. Data from all data

sources were aggregated for this report.

Participants were &ed to respond teeveralquestions designed to collgmtrceptions of
the effectiveness of the BCOL program, including:

1 How effective is Guided Reading in improving teaching and learning?

1 How effective is the NLSD Numeracy initiative in improving teachang learning?
1 What is the most valuable informatithat you have gotten fro@uided Reading?
1 What is the most valuable information that you have gotten from the NLSD

Numeracy initiative?
What would add to its value?

E

In what ways have the Guided Readirggram and the NLSD Numeracy Initiative

been the most valuable for your work as an educator?

The interview and focus group questions were s&roictured, allowing the participants

to discuss those that resonated with them,

while still serving the oktdsstudy.

Several themes emerged as participants discussed their perceptions efctheréss of
the BCOL programwhich have been separated into Perceptions of Effectiveness of
Guided Reading, and Perceptions of Effectiveness of NLSD Numeradgl®es. The

themes are included in Tallel.

Perceptions of Effectiveness of the
Guided Reading Program

Perceptions of Effectiveness of the NLSI
Numeracy Guidelines

Identifying Student Learning Targets
Providing Enhanced Resources
Catalyzing Differentiation

Catalyzing Collaboration

Catalyzing Cros€urricular Reading
Instruction

Providing aStructure for Student Support

Guiding Instruction

Providing Enhanced Resources
Catalyzing Differentiation

Creating Consistency within the Division
Providing a Structure for Student Suppor|

Needing More Training
Using Guided Reading as Entire Program

Causing Teachers to Teach to the Test
Causing a Stall at Tier 2 or Tier 3
Causing Frustration with Timelines

Tablel.1l. DataThemes from Perceivdeifectiveness of the BCOL Program
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PERCEPTIONS OF EFFECTIVENESS OF GUIDED READING

Identifying Student LearningTargets. Common to mstrespondents/as that the

Guided Reading Program provided a starting point for determining appropriate
instruction for eale student or groups of students. addition to a starting point, because
reading assessment is regular, targeted instruction is ongdiran results in teachers
continuously working toward target3.eachers reported that most students appear to be
motivated bythe assessment. That istonly do teachers use the assessment results for
targeting instructionhut studentsalsouse their scorefor goal setting This wasnoticed
through observationsf students kawingtheir reading levels andentifying their own
reading targetéobservations taken throughout the study at the schoOlisg
administratomentionedfithe students like the guided readingddv sit iséa concrete

way for themto gauge h e i r pltwagalse roted thithe initiative helgteachers
deal withreading difficultiesghat mg have been concealed beforere&@er awareness
opens conversations among teachers and administrators, which are a start to addressing
problems.

Providing Enhanced Resourcesleachers praised the abundanc&oided Reading
materialsthat the division provides fa@very school.Teachers recognidehe Guided

Reading materialsd@sr el e v a nt ,evelled ppsoorges whiaht hghgovide

instruction and guided practise fetudents at the just right ldvier each and every
studento. Al t hough some teachers, NLC, and
culturally relevant guided reading materials would be helgfiel résources allow

teachers taimmerse themselves in imgttion without worrying about conducting a
searcthprior to every lessarFrequentlymentionedvas that even througBuided
Readingnstructionoccurs routinely everyday, there are always enduagiks which

simplifies readingnstruction. iiThe resources available at our school have provided
structure, continuityandc count abi |l i tyo. I n addition, tea
in knowingthat thebooksand strategies targstt u d e n gobkpéoximabdevelopment.

i T hssessment practise of reading records and comprehension assessment allow me to
have a clear picture of what my students are or are not doing as good readers and guides
my instruction as well as helpse ensure my students are receiving instruction and

pradcice at an appr oprinanos evéresehedl, guidedreading e m. 0
resources were housed in separate book rooms. These rooms were valued and used
regularly, despite in different formats from school to school. Tensions were reported in
some shools where the rooms were policed by various staff, which created barriers
between teachers and LNCs. For the most part, however, the book rooms were used
fluidly by teachers, LNCs, and at times some administrators, as key resource houses for
teaching sudents how to read.
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CatalyzingDifferentiation. The GuidedReading
program, originally stemming from the work and succes
at one school, and then spreading throughout the divisi
was reported dselping teachers confidently provide
appropriataifferentiated instruction Teachers reported
that the resources themselves provide them with ideas
ways to differentiatéor multiple groups For some, the
program helps them orgee their classeasnd daily
activities so that students are alwaysereing instruction
appropriate to their reading level$eachers also reportec
that using the strategies within tBelided Reading
resources assistisem in teachingtudentshot only
reading, but to practideow to work independently, to
respect onerether, and to practice problesolving

skills. Noted was how helpful the program was for
struggling students, in that it provideswriculum

aligned approacfor all students to succeed@hrough the
process of differentiation, teacheliscussed@n ircrease

intheirowna bi | ity to

working oneon-one with students or groups of students
Amore individual
students a better opportunity to develop comprehensiol
skills. For some teachersjiged readingvas interpreted

14

fNow that | am working for
Northern Lights, the information
gained from guided reading
gives me extra time to do both
reading and math interventions
for the students that need it.0

fiGuided Reading gives a place
to start with the student and
move up in reading. The
Numeracy Initiative is a
guideline to where | should be
in teaching math at specific
times in the year; however, is
sometime restrictive when more
time is needed.

AThe book r ooms
reading process make reading
instruction eas

firhe Guided Reading program
allows me to be able to know
the approximate grade level my

as an opportmeianyngdbuiicdbodwmati ve assess
scheduled block time ensures that individualized instruction happens almost every day.
Teachers also reported that the Guided Reading Progiasmthem to become better
teachershroughdevelopingstrategies thataven at ur al |y become par
repertoire. As such, because of the longevity of the BCOL Initiative, teachershat®

been at NLSDbver several years haweticed an impreement in their own skills. One

teacher comment ed

ongoing in the division for some years now, it has become easier for me to work with

students who are

CatalyzingCollaboration. Recognizedy teachers, administration, and more senior level
staffwasthat both the Guided Reading and the NUSineracy Guidelinesave the
potential tocatalyzeprofessional development within tlsehool. A teacherassertedhat,

i t tokaborative way in which we analyze the results from these initiatives has been
excellent for my professional development. It provides meaningful data for our staff to
use, and | believe it helps us all become more reflective educators. | enjoy having a
variety oflevelledtexts available for use in the classroom. Our LNC is a great resource,
and our librarian is also very helpful when it comes to locating and/or selecting

students are working on, so that | s t hr ot
| can adapt materials and

. strategies as needed in other . .

I N T subject areas. o 0, whi ch

me nt C

t of

fbecause Guided Readi

frustrational |l evel . 0
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appr opr i Aldoeeparter xasshat collaboration is critical across ihisidn,
especially because of the differences in stu
Through collaboration, teachers and LNCs are able to learn new strategies quickly, and

are able to apply them fAon the flyo when wor

Catalyzirg CrossCurricular Reading Instruction Teachers reporting seeipgtential

for using the Guided Reading strategies across the curriculum, which not only benefits
students, but allows the teacher to be able to reinforce restdatiggies and succems

many occasionsAlthough this practice was discussed in a couple of focus groups, it is
just developing, and not yet wigkeale. Teachersnentioned however, that from time to
time, they see or heatudentause the reading strategimsother subjecareasfurther
illustrating the potential and impact of the Guided Reading initiative.

Needing More Training There was a difference in the perceptions between School

Division Consultantand Teachers when discussing training for Guided Reading.
Althoughconsultantgelt as though they are training often, because of the number of

first-year teachers in the division, this training is required on an ongoing basis. Although

LNCs are beingrainedin teaching using the Guided Reading approach, teactysrsted

needingnore | n addition, depending on the LNCb6s e»
level with the program, sometimes training for teachers is limikedew teacher

reported thafiGuided Reading is not something | was trained to teach in university. |

need specific PD on how to teach reading. This should be coming from someone with

mor e exper i encAnekpbriegntedtehchdedcriv&isioat Al find for
teachers hereheére is no training in such things as how to do a running record or how to

effectively run guided reading groups in the classroom. More training is necessary for all

of usin both Guide®Re adi ng and b alhaddtiore liecalse of he high y . 0

turnover of new teachers throughout the division (perceived at the school and division

office levels), teachers and administrators are calling for continuous training. A school

principal relayed the message that administr
program are potentially a weak point for their students. The adminidelttratii a | | I
can do is equip classrooms. I dondt equip te

Although the Guided Reading initiativehgyhly valued throughout the division, there is
also reognitionthat the diversityf students served througint NLSD requires
additionaltraining and experiense Reported was that tpeogram cannot just be used at
face value but rather has to be integrated with other strategies that work, such as

management anehgagement strategies A Gui ded Reading i s a very
regular part of every instructional day. It takes, however, a more seasoned teacher to go
outside of this program to assess and instr.u

Throudhout the data collection phase, it became quickly apparent that Guided Reading is
conducted differently throughout almost every school, with varying success. While
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teacher autonomy is important, success appeared to be reported more often in those
schoolswhich blocked Guided Reading time. The reasons for this was: time for Guided

Reading would not be missed, it usually engaged more staff than just the teachers (and
sometimes included administrators), it was treated as a priority, and it allowed for more
discussions based on commonalities. Some senior administatioschool

administratiorreferred to the blockeel p pr oach as Ausing the progr
noting that ifGuided Readings going to work, it must be executed in ways that are not

piecemal. In some schooljowever,Guided Reading is being used as a predominant

part of the Englis Language Arts (ELA) programather than just a part of the Balanced

Literacy Approachwhereas in other schools, the concept of Balanced Literacy is
understoodit Gui ded Reading is a practice that is t
it is a valuable program, in ELA, all areas need to be addressxtqgust Guided

Readi ng. teacheAcordidentiassertedi havi ng the guided readi
great starting point when creating a balanced literacy program. It should not be the 'be all

and end all'" of a Language Arts program but

PERCEPTIONS OF EFFECTIVENESS OF NLSD NUMERACY GUIDELINES

The NLSD Numeracy Guidelines originatedew years ago in an effort to improve

student learning outcomes in numeracy for all students. Guulingples including that

all students can learn, that all students deserve to be wglculum, and that students

ought not suffer as a result of transiency, among agthpgear to underpin the

Guidelines The design, based on curriculuwas intended to ensure that no students
Aslipped through the cNumaakysGoidelin€&anddsignede d wi t h
to target students who are behind so that they can catch up with their classmates and

proceed through the curriculum.

A number of benéts (including unintended benefits) were reported throughout this
s t u datatcallection prcessas were a number of tensions (also including those
unintended).

Guiding Instruction. Several participants explained that elements oNtn@eracy

Guidelinesare helpfliin guiding instruction. Tose teachers who are just developing

their skills in math instruction reported thais a useful guiding toolln addition, it is

intendedtoba | i gned to the curriculum, which incre
fiThe divisiongenerated assessments have, for the most part, béea with provincial

curriculum expectations and the perceived 'key concepts' that | would be inclined to
highlight in assessments that | generate. o0

For those experienced in teaching math, the NLSD Numeracy Guidelines provide a
guideline for what theghoud be teaching at diffent times in the yearfiThe numeracy
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initiative has helped teachers to keep on track and not spentihs on one concept but
toersurethavear e covering al |l o bRardcpanisvwepeogedithat t he c u
theNLSD NumeracyGuidelines helpo quickly identify those students who require

additional supports, artiatwithout theGuidelines, those studentsay be missed or

identified much later. In additiodepending on how the Guidelines are usgatlents

can becomawareof where they are, whictanserves as a motivational tool for some.

Overall, eachers reported that Guidelines helpliminate gaps in learningviany

teachers realized that the BCOL initiative has been a strong form of professional
developmentand t hi s has had an-Ibdlidvettatmyon st udent
development as an educator through the use of these programs has directly affected my
students' achievement. o

Providing Enhanced ResourcesParticipantslescribedan appreciation fathe resources
that come with the NLSDlumeracyGuidelines. Teachers use the resources to
differentiate instruction, adapt instruction, or craatividual programming for students.
Especially noted were thi@oroustimeline, textbooks, practice testsd thditeracy and
numeracy catalyst teachdtSNC) support. iThe NLSD Numeracy Initiative has given
me the resources (time, textbooks, practice tests, LNC support) to have a strong and
contenir i ch math program. o

Catalyzing Differentiation Teachers reported that the NLSD assessments allow teachers
to know which students understand individual concepts, and which students require
further instruction. This gives teachers the opportunity to intervene at the classroom
level, or toarrange fofurther interventiongTier 1 or Tier 2). Common helpful

interventions at the classroom level include providing individualized instruction,
groupingstudentdor small group instruction, or grouping studetfitat understand a

concept with onethat perhap are struggling, creating a systernerestudentselp

students.

Creating Consistency within the DivisionParticipantelaboratedhat the NLSD
Numeracy Gidelines are extremely helpful farorking with students who move from

one school to another within the divisiofypically, students who are transietituggle
andbecomeout of sync from the rest of the class,miss concepts as they move from
school to schoobhut the divisioawide guidelines prevd this fromhappenindecause
every teacher is to be working at the same place in the curriculum at any given time of
the year Th@ division timetable for numeracy ensures that I cover all the areas and
outcomes in math, and keeps me from getting studogged down for too long on one
unit. It is also helpful in regards to ensuring that transient students who come and go
throughout the year within NLSD schools are experiencing the whole mathrci c ul um. 0
Not only did teachers report that it helpith sudent transition, but it also was noted that
if a teacher moved from school to school, Math would be the same.
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The NLSD Numeracy Guidelines were perceived to be less effective, however, for three
reportedreasons. Theseasons are that the NLSD Numer@ssessmentappear to

cause some teachers to teach to the test, they create a bulk of students who require Tier 2

Interventions, and/or they result in teacher and student stress because of tight timelines.

Causing Teachers to Teach to the Teartiagpants in thestudy reported thatome

teachers Oteach t o deshribedhs & methdéd.of reddcimgtlsee pr act i c e

number of require®lath objectives by teaching only what is on the NLSD Math
Assessments rather than teaching all of the conaefite curriculum. This practice
appearstotakel ace when teachers feel that the
assessments if aturricularconcepts are taughf eachers who admitted to this practice
explained that they felt fearful in reportitizat their students were not doing well,
perceivingthat administration would see thisas r ef | ecti on of t he
Because a number of teachers BEN are first year teachers, thear is exacerbated
because these teachers fear dismis&durther complicatnto this phenomenooccurs
whenthe LNCmoves from the role of colleague and adoptsdie of supervisor,
demanding that the teachsrbmit Math assessment scores. To avoid any perceived
negative consequences, teachers teach teshesnabling them to report accurate results
on those concepts which are taught. Despite teachers reportitigethatispected that
same of their colleagues knowingly falsifiata,no further data on falsification was
uncovered.

Causing a Stall at Tier 2 or Tier 3Some teachers fThe numeracy initiative has been

shared that because many students require supports invaluable not only in helping me
. as educator, but in encouraging
Math, that therareat times too many students students who struggle in math. It

requiring Tier 2 interventions, and in schools where  allows them to learn where they
. . . are and to see their own growth
Tier 2 interventions are done by the LNC teacher, immediately. | find that this is not
students do not receive the supports they need. as U
Noteworthy is that there is variance among schools i 7! & How tke numeracy tests are
. . . standardized and that students
terms of who conductBier 2 interventions. In some  who come from an NLSD school
schools, the teachers and LNCs share this are typically GIIEESSSUEEERE
T when they come to our school-I
responsibility; in others, the resource teacher also st know what they've done, are doing,
in. In addition to this problem, teachers, LNCs and ~ &d where to go next.o
Resource Room teachers reported that in many case "They provide a
T . ) ensure all students receive
students who requerTier 3 interventions are often instruction at their level, that
; : : : ; ; curriculum is delivered and
provided with T|er_3 intervention materials, but students that need furii SRS
expected to work independentfiNLSD numeracy have a system when these are
T . . . . . . ensured. This requires all staff to
initiative is a step in th_e right dlrgctlon, .however, it work together and lea
places most students in need of intensive, one on on other to deliver the best program

. . . . . foreach child. o
interventions, €specially those who are not literate) in '

ir S t

t eacl
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a place of independent work. Work at instructional level is not independent work...Our
math program minimizes wor k Wistcdnceptwili dent s t h
be discussed further in the Responseaterl’ention section later in this report.

Causing Frustration with Timelines Lastly, some participantadmittedthat the NLSD
Guidelines are too rigorous ftire pace at which their students learnthat the

assessments need a revisioothwhich causestress and frustration for the teacher, and

at times, the students. Shared was that the pacing caused teachersfiguiatitty and

not qualityo, with students being unable to retain the concepts that they learned. Teachers
acknowledged thattheyon 6t have enough ti me tbearauseeach th
sometimes students need more time on specific topics, and that time is just not available.
Teachers h ar e d find iaftustratihgeattimés, having to move on or test even
thoughlkmw my st udent s Itappearsthdy tryiggetd conforri the o .
rigor of the programieachers find a need to give up a degree of profesaot@aomy

(inferred as better judgement) in order to adhere to the division expectaSonse

reported that the NLSD Math Assessments have great potential, but that the assessments

timeline requires revisiaon Al di sagree somewhat with the &
and AThe Numeracy has been really tgood but w
properly the way it should be taught. This i

Some teachers, as well as some members of senior administration, shared concerns that

the Numeracy Guidelines ought to be revamped more frequently in omédlettd an

outcomesbased curriculumIn addition to the outcomdsased approach, teachers who
realized that their autonomy hawoulthlkee n s o me wh
more freedom in the order of the units and the timelifeel pressuretb test before the

students are ready, and there are some units that | want to spend more time on. | feel |
should be trusted as a professional to make

Some nterviewswith curriculum consultants and superintendamivealed that is a

misunderstanding that tlBCOL Numeracy Gidelines take precedent over professional

judgement, but rather that teachers ought tkentkecisions in their role ggofessiona.

This message, however, did not appear to be interpreted same way at the school

level. In fact, in some schools, the LN@bk on the role ofeporter of data, and even

though the LNQs a teacheand ought to be collegial in nature, in some schools, the LNC

assumea supervisory roleFor example, teders reported thaven though they knew

their students weeacherdohduated thelagsessmentbamywaye st ed, t
because they didndét want their mdcateg on t he |
who did not submiassessment scoreét the same time, some LNCs made comments

that i1t was difficult to work with teachers
theirrolewas o be Athe heavyo, feeling pressure to
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administration, or the consultisn This interpretation of the requirement to report data
eroded the collegial relationshipquired in professional, collegial environments.

Parents and community memberso overall perce

Comments shared included thia¢y were grateful that NLSD provided direction in ELA

and Math, two areas deserving of focus. Parents were also grateful for the opportunity to
share their perceptionisrough the focus groymoting that they felt valued that NLSD

would want to hear theopinions about the work that they do at schddhny members

of the parent and community focus groups, in fact, made a specific request that their
words of thanks be passed on to NLSD for arranging the focus groups and giving them a
chance to share timepinions.

Parents made several comments that the Guided Reading program was having a positive

effect on their childrends | earning. Parent

books to read in their bags, and for some children, they were haatilyated to read

them at home. When asked to recall how they know about the reading program, parents
mentioned that Guided Reading is talked about at school/community events, and that
their children often report sytealingcontestssy @ go
are held, and the prizes are books. Pawcgdsribedhat the books have become a

valuedpart of their libraries at homéoth as a motivator and as a reward

Although they appreciated the focus on Matirgnts did sharigustration with the new
approach(Math Makes Sense/Math Focuslhey said that the old math was more basic
s a teacher that only teaches !out thewgy thenew math is designedakes |.t
Learning Support Plans, | have inaccessible to parents. They reported being unable to

watched my students feel success  wa| theijr children, andmpathized with their children
in math for the first time in their o . )

lives. | believe that the Numeracy ~ Sharingin theirfrustrations They conceded that the way
program is necessary in order to
prevent ‘gaps' in learning before
theyr each the high athome because the wording is confusing and hard to

under sQnaparnt, struggling to help her child,

AiNo one is exclu askedii s t hi s sMalLtahn goura gies? ot h i
working on the same materials

and concepts, DUt Despite the challenges inherémthe initiative, common
level. This allows for whole class . . )
instruction and the use of a to the vast majority of surveys, interviews, and focus

variety of similar manipulatives.0 = ;5 was thatlespite some revision being required,

the NLSD Numeracy Guidelines Initiative was a strong
asset for NLSD in that it helps teachers and students focusromlean g NLSIA | s . i
numeracy initiative is a step in the right
hopeful news we've had on the math front. It should not be discarded, but it does need to
have its weaknesses addressed.

that Mathisnowtaughha k es it fAhard to hel

up

d
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Section 1Summary. The BCOLwas perceived as highly effective through the Guided
Reading initiative, followed by math, and lastly by Response to Intervention (Rtl)
effectiveness. Elementary schools reported higher effectiveness than high schools in both
reading and math. More expemced teachers reported higher effectiveness in reading,
math, and Rtl, as well as overall. The more frequent the PLC, the more effective the
initiatives, and Professional Learning.

Participantsod6 perceptions of t higeswuwei ded Read
positive overall. They helped educators identify student learning targets, guided

instruction, provided enhanced resources, catalyzed differentiation, created consistency

within the division, and provided a structure for student support. Wesé&sén the

system are that some teachers need more training in Guided Reading, and use Guided

Reading as a basis to English Language Arts (ELA), and that the Numeracy Guidelines

cause teachers to teach to the test because of strict timelines. Thevaibattleneck of

students referred for Tier 2 or Tier 3 interventions.
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Quantitative Data
Three variables were created that reflected perceived impact on achievement:
Reading impact on achieventamasgeneratedby averaginghree questions:

20. | know that literacy has improved my school as a result of Guided Reading;

21. Literacy has improved in my school as a result of the leveled texts and book rooms;
and

24. Al l st ude n tasdssed throughrGaided Readinge |l s ar e

Math impact on achievemewiscalculated by averaging two questions:

22. Numeracy has improved as a result of the use of Math Makes Sense/MattaRdcus;
23. Numeracy has improved a result of the use of NLSD Guidelines and timeline

General impact on achievemargeda single question:

29. Differentiation through planned interventions has helped my students achieve

Reading impact on achievement was rated significantly more positively than math impact
on achievemenf < .001. General impact on achievement was also rated more positively
than math impact on achievememt; .001. No significant difference was founetlveen
general and reading impact on achievement,763.Reading impact on achievement

was positively correlated with Math impact on achievenrefitll) = .65p < .001, and

more strongly correlated with General impact on achieveméht2) = .76 p < .001.

Math impact on achievement was also positively correlated with General impact on
achievement;, (123) = .66p < .001.

Variable Mean Standard Standard Range

Deviation Error
Reading Impact on Achievement 7.02 2.01 19 1710
Math Impact orAchievement 6.00 2.53 22 07 10

General Impact on Achievement 7.08 2.19 .19 07 10
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Type of School
No main effects were found between any of the achievements and type of school.

Years of Experience
No main effects were found between any of the achievementgeans of experience

Frequency of PLCs
Reading. No main effect of reading impact achievement, F (3, 115) =1.97, p = .123.

Grand mean ¥.02 SD =2.01, SEM =.19 range= 17 10.

Math. A significant main effect of math impact achievemeas foundF (3, 134) =
3.52,p=.017. The difference between those engaged in PLCs more than once a month
and those engaged in PLCs once every two months was marginally signgisafg0,

as was the difference between those engaged in PLCs more than once a month and those
engaged in PLCs less than once every three mgnth€)82. All other comparisons

were nonrsignificant. Themain effect of PLC frequency was significant, howethe

paired comparisons were only marginally significant. An examination of the means
among groups with marginally significant differences indicates that engaging in PLCs
more than once a month provides benefit to math achievement and that engaging in PLC
once eery two months or less frequentigsults in the poorest math achievement. More
frequent PLCs see to benefit math achievement.

Group Mean SD SEM Range

More than once a month 7.23 2.24 .62 171 10

Once a month 6.34 2.57 .29 0110

Once everywo months 5.12 2.40 A7 17 10

Less than once every three 5.13 2.24 .50 17 10
months

TOTAL 6.01 2.53 22 07 10

General. A significant main effect of general impact achievetmEn(3, 135) = 3.46p =
.018.Participantsvho engaged in PLCs more than once a month reported significantly
better general achievement than those who engage in PLCs less than once every three
monthsp =.019. Participants who engaged in PLCs once a month also reported
significantly better genat achievement thathose who engaged in PLCs less than once
every three monthg, = .037. Results suggest that engaging in PlaCkastonce a
monthsignificantly improve overall/general achievement.



Building a Community of Learners — Program Review

24

Group Mean SD SEM Range

More than once a month 8.00 1.82 51 47 10
Once a month 7.21 2.02 .23 17 10

Once every two months 7.21 2.25 46 2110
Less than once every three month:  5.74 2.58 .59 07 10
TOTAL 7.08 2.19 .19 071 10

Experience with PLCs

No main effects were found between any of the achievementexaedence with PLCs

Experience withRTI

Reading. A significant main effect of reading impact achievement was fokt(d, 115)
= 3.39,p = .037. The difference in reading impact achievemerst marginally
significant between those who were neviRtband those who hadil2 years of
experience withrtl, p = .06. No significant differences between those who were new to
Rtl and those with 3 or more years experience withgR= .078. No sigificant
differences were found between those with2lyears experience and those with 3 years

or more experience withtRp = .917.

Group Mean SD SEM

New to RTI 6.35 2.03 .33

17 2 Years Experience 7.47 1.66 31
3 or more years experienc 7.28 2.09 .30
TOTAL 7.01 2.01 19

Math. No main effect of math impact achievemen(2, 134) = 2.10p = .127 Grand

mean =6.00,SD= 2.53,SEM= .22.

General. A significant main effect of general impact achievemen(®, 135) = 3.44p =
.035. Participants who were new to RTI reported poorer general impact achievement
than those with 1 2 years of experiencp,= .035, but not than those had 3 years or
more experiencgy = .173. No significant differences were found between those with 1
2 years experience with RTIl and those with 3 or more years expenencéy2.

Group Mean SD SEM

New to RTI 6.49 2.32 .33

17 2 Years Experience 7.67 1.74 .29
3 or more years experienc 7.27 2.23 .32
TOTAL 7.08 2.19 19
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Descriptive Survey Data

Chart 2.1 reveals responses to perceived level of improvenfdighkt differences allow
for comparison of perceived improvements.

Chart 2.1 Perceptions of Improvement

9.00

8.00

7.00 A

6.00 -

5.00 A

4.00 -

3.00 A

2.00 A

1.00 -~

0.00 - T

I know that literacy has  Literacy has improved in  Numeracy has improved Numeracy has improved

improved in my school as my school as a result of  as a result of the use of  as a result of the use of

a result of Guided Reading. the leveled texts and book Math Makes Sense / Math the NLSD Guidelines and
M=8.39 rooms.M=8.39 Focus. M=7.09 timeline. M=6.93

Mean

Chart 2.2 reveals responses to perceived assessment and intervention practices.
Differences allow for comparison of peinoed assessment and intervention practices.

Chart 2.2: Assessment and Intervention Practic
9.60
9.40
9.20
9.00
8.80
G
o 8.60
=
8.40
8.20
8.00
7.80
7.60 -
All students' literacy levels are  Guided reading in small groups isa  All students' numeracy skills are
assessed through Guided Reading. way to differentiate instruction for assessed through the major
M=8.29 students. M=9.38 integrated resources and the NLSD
Common numeracy chapter tests.
M=8.24
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Chart 2.3 reveals responses to perceived interventions and improvement. Differences
allow for comparisormf perceptions.

Mean

Chart 2.3: Interventions and Improvemen

8.20

8.00

7.80

7.60
7.40

7.20
7.00 +———

6.80 +————

6.60 +———

6.40 +——

6.20

PLCs assist me with planning PLCs assist me with planning Differentiation through planned
intervention in literacy to improve intervention in numeracy to improve interventions has helped my students
student achievement. M=7.03 student achievement. M=6.84 achieve. M=8.08

Qualitative Data

Participantsvere asked to respond to questions designed to collect perceptions of the
impact of the BCOL initiative on student achievement. These-seuttured questions
included:

)l

What impact has guided reading instruction and assessment had on student
achievemert Describe.

What impact have Math Makes Sense/Math Focus or the common numeracy
assessments had on student achievement? Describe.

What features of Guided Reading have the greatest effect on student achievement?
What features of the NLSD Numeracy Initiativave the greatest effect on student
achievement?

What, in your opinion, is the impact of the Guided Reading and the NLSD Numeracy
Initiative on student achievement?

The interview and focus group questions were again,-stagtured, allowing the

participants to discuss those that resonated with them, while still serving the needs of the
study. The themes that emerged as participants discussed their perceptions of the BCOL
program on student achievement are included in TafleAll themes were commoio
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both Guided Reading and the NLSD Numeracy Initiatitteerefore data will be
presented under the same headings.

Perceptions oflmpact of the Guided Reading Programand the NLSD Numeracy
Initiative on Student Achievement

Reveaing Student Improvement

Working Well Oneon-One

Encouraging for Students

Increasng Student Engagement

RequiringMore Hands on Deck

Causng Frustration among Learners

RequiringFidelity

Table 2.1. Theme®erceptions of Impact on Student Achievement

Throughout this study, there was overwhelnmsagport for both the Guided Reading and

the NLSD Numeracy Initiatives because ofitheerceived effect on student achievement.

Although participants (teachers,mamhistrators consultantssuperintendentsenior staff

and parenfsidentified areas redung improvementpverall support was positive. As

noted in the quantitative data presented above, participants responded more positively

about the Guided Reading initiative than the Numeracy initiative, howaotr received

positive scores. This issphaps because the Guided Reading program is somewhat more

universaj) has been around a little longandis more familiar to teachersNumeracy

achievement is slower but had a latart thanthe e a d i n g . Buppomg foréhen 6

programs did not vary according to type of schoot, eacher s6 years of exp
however, as will be discussed later, the more frequent

the PLCs met, the more teachersponded positively to| A over t heyeasatmte f
the impact of the Numeracy initiative. fasgrom each seen an increased ability in

theme will now be discussed. T CCOES DT elalligy,
Comprehension is now starting

to progress. o

Revealing Student ImprovemenilTeachers responded
that Guided Reading has helped students improve in | i Gui ded Readi ng
their reading. Al t h o u g h| properly)ishelping ourstudents | me (0 b ab

. .. . . become better readers and
mentioned), the overall result in improved reading is .

) ) comprehending what they are
having an effect on student learning across the reading. o
curriculum. Teachers noticed that for every year that t
. .. . il thinlproglams t K
initiative is used, there is improvement in student

N o ) . have had a tremendous effect
| e ar MMe hage seei a significant improvement in | on students reading and math
the reading and comprehension levels at ohosl. As ability. Previously, students
we continue with the BCOL initiative we see more could read fluentiyiONES—
. N . . with comprehension. Students
improvement each year. Parti ci pant ,emuchbeterwith
different components of learning to resffected a comprehensi on nd

t hat
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positive changenore quickly than others. Fluency, for examydegasier for the students
than B comprehensionEncouraging for teachers is tlmprehension islowly starting
to improve.

There were variations in approachesgachingreadingthroughout the division. Most of

these variations weirfeund inthe ways in which thechool orclassroonreading

initiativesand routinesverestructured.Some schools chose to block Guided Reading

time so that everyone read together at the same time. Benefits of this approach were that
it was sometimes easier to concentrate resourcegedrmveyone engagedIn addition,

reading was rarely misse@ther schools chose to leave it up to individual teachers.
Although teachers indicated that they enjoyed this autonomy, guided reading progress
was perceived to be slower.

There were also variations how well teabers and LNCs engaged in interventions.

Some éachers spokaboutTier 1linterventions in the classroom, noting tatided

Reading was a form of Tier 1 interventidi@uided Reading improves literacy skills as
students are able to read kedhat are at their level and work with peers to complete
comprehension activities. This, in part, assists student achiexement Many t eacher s
understood thaBuided Reading is just one paftaoBalanced Literacy program, and
cautioned against overusitige approach. Teachers admitted that too much Guided
Reading means there is less focus on the other strands of the curriculum, such as writing.
Nonethelessgiachers confirmethat there has beeuccess in the classroom and

attributed the succegmrtly to the Guided Reading program, but dsancreasedkills

in differentiation.

Others commented that despite the successes, it is important to continue to increase
supports for differentiation, because differentiation is difficult to achieestiremely

di ver se c¢ | as s rnovorkirg with INISSD f yea&rs aljo), neng school |

have seen literacy and numeracy levels greatly improve. We are still far below where
we'd like to be, but there has been obvious and continued improvéffigdnthat said,
classroom teachdisexpectations for differentiation and planning have increassthas

been difficult for us as well. Smaller class sizes and larger staffing allotments are needed
to provide our students with the direct support they reduire.

TeachersLNCs, and some resource room teachers commented that although both reading

and math have improvethey perceived that there have been greater improvements in

reading than in MathGuided Reading aneading instruction hee stood the test dime,

but the new approaciependepeodochBavbdi 8l ahgluhg
students. There also appears to be a different philosophy used for Ré&ading (

acceptable that students read at their own Jeéliah Math (all concepts must be tat)gh

This isnét inherently problematic, but may a
Teachersaid,iReading achievement has improved. Math achievement hasvieapro
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but not as much as readimgDiscovered was that expectations with thaneracy
Guidelines are resulting in teachers feeling inclinegtaahall the material, but are

unable to ensure that all concepts are lear@ate participant explainedl believe that

the numeracy initiative is a good idea with a great potential, howevemndtdeel it is

truly effective the way it is working (or not working) now. | do like the timeline, as | feel
it is important and does help to keep me on track to ensure that we get to all units,
although | do not agree with all of the time allotmentsefach unit. | sometimes feel as
though | am doing my students a disservice by having to give tests for concepts | know
they are not ready to be tested on, just to get the test completed by a dud kigte.
concept was frequently shared. Teachers fetefib toadhere ta perceivedtrict
timeline,and abandon their professional discretion ke more timdor difficult

concepts liavédo push thigghtoneet t he t e s tardtoigobadk and e s .
cover it later when theext timeline comespu s o Téaahsr$ articulatethat the
Numeracy Guidelines trumpeir professional judgement, ey deliver the assessments
on time even though students are struggling with concepts.

Lastly, teachers explained a belief that local context and level of community engagement
play a factor in student readiness to learn, often quoting that students in some
communities are different learners than in other communities, which affects thigyr abil

to learn.

Parents ad community members reported an appreciation for the efforts that teachers at
NLSD were making to ensure that students are learning. Although they realized that not
all news was good news, parents shared that knowing that the school was working on

helpp t heir child was more i mportant: nAt

t

h e

confident that theyodére at their right | evelo

child with reading, especially knowing which level they needed to get to. Parents
communicated that it is time that the schools make surg :

- iThe Guided Read
that students know everything they need to know befor{ and the NLSD Numeracy Initiative

they finish school. B o t H iscrucial to student achievement | e
because it allows for

matter how smart or not 9 ) you

individualized, small group and

because it offers students a falsesseof accomplishment| /o1 ¢ group inst

Working Well Oneon-One. Teachers and LNCs echoed " €u! ded Reading
. . comprehensive program that
that the on@n-one or small group time with students Wg ,jows the teacher one-on-one
one of the reasons that both Guided Reading and the | interaction and small group
Numeracy Initiatives rested in success. Thegported, | interaction with students where

~ Il . is kevin i . they need it the most, reading and
n ®all group readlng support Is Key In Iimproving literacy. GR has hatiSiERE

l'iteracyo. Al so appr eci & influence on our students reading t he

program is comprehensive, with a collection of strategig | evel s. ¢

that can be used with individual students, in areas in AThe | mpacii

the best way to

prac

g
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which students need the most helpeachers ecogni zed t he success of
constructivism of working with students at their instructional levels. Because the

initiative has been in the division for a few years now, the improvements are noticed both

at the elementary and high school levels.

Encouraging for Students.Participants appeared relieved to report that students were

encouraged by both the Guided Reading and the Numeracy Initiatives. Again, because

the programs target studentsod indhoutucti onal
getting frustrated. Because the programs are levelled, students use the levels to set goals,

and they take pride in achieving those goals. Becausatamment is celebrated,

students feel valatewdeamtds cloenpddoee theydadl aqirdi Zie d é
through the cracks and are just pushed al ong
confident students. One participaméntionedii I t hi nk 1t kept some st
t hat woul d n o €ansstent,yntemsivednstructionilel intervention was

reported as a key to impacting student learning.

AGuided reading Although .teachers repied thache |n!t|at|v§s are

intensive reading practice the encouraging for studentthere is variance in how each
students have. It's at their level T : :

and (TSE e |n|t|at.|ve is dellvgred at each school. In one schgol, the
continue with thl practice of allowing studenteading the top of their
il have seen st ul 9radelevetoread beyond their grade levelis

success and pride in themselves | discounged by the LNCs. As a result, high achievers
when they achieve a certain
level. It is a chan are unable to move ahead once they reach the top of
differentiate and meet the their grade level The teachers acknowledged that high
students at where they are at, so . ~ . . .
they feel like they are able to do achieverdireceive less instruction as the focus tends to
the work. This enhances their be on students who are having difficulliywould

i 1 t
i LN g benefit these students much more to move ahead at the

appropriate level read with others at that lavel.

Increasing Student EngagementAnother way in which Guided Readimgs

specifically recognized ampacing studem learning is through ereasedtudent
engagementTeachers specified that the materials themselves and the strategies that

teachers use keep students interested in the material. The students were reported to enjoy
working with other students, to be more responsible for tveir growth, ando bemore
participative in their education. AStudent s
endeavour t o Teackees andhNCk reoticed that.Gaided Reading is

especially helpful and motivating for those students who wanata.leBecause of the

levelsinboti ni ti ati ves, fistudents have become mor
Students want to go up in reading levels as fast as possible. Students put forth more effort

as they know they are being lewlland tested constant y 0 .
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Requiring More Hands on DeckAlong with
reporting success from the initiatives, albgps of o

.. stupid if they do not know how to do
participants (teachers, LNOgsource teachers, P tc e 1 - i el o gy
consultantsand senior administration) reported | do the work withod
that the initiatives requirengagegeople in the N _ _

AiThe guided readiHr

school to do the work. When school schedules & 4 with fidelity works and has
structured to allovior more hands on decthe i mproved students
initiatives appear to work well. Because of . i

. . i | diffiqulsto get students to buy
variances in how schools run the programs, there iy these programs. I think the

are variances in perceptions of success. teachers do a lot to get the students
excited and prepared, but the
students need to 1

n

iStudents get fru

Teachers reported a lack of time and appropriate
supports, explaining that the program wowiokrk

if there was moretimeaonor e hel p. #Al find it near | mpossi
prep time, and then | am spending hours after school, in the evenings, at home, and on the
weekends to prep instead. The support for the students on the inliradymaograms is

severely lacking. Due to all these reasons, student achievement is not as high as it could

b e Teachers reported that although some students can work independently, others

struggle, so without more help in the classroom, when teaateevgorkingin small

groups, those without direct instruction &kely not learningnuch.i Gui ded Readi ng
a good program but requires a lot of extra trained workers in the school. The school that |

am at i s struggl iRespondestreporied tbat tkey couldafocisanarel s . 0

on both areas if more help was available.

Causing Frustration among LearnersAlthough both the Guided Reading and the

Numeracy initiatives serve as motivators for some students, participants reported that the
initiativescouldalso serve as dmotivators for other students, especially those who

struggle. In some schools, students clearly know their reading levels, so they know who

in the class is ahead, and who is behind the otllerachers admitted that students

sometimes feel stupid if they aneable to complete an assessment, if they are pulled out,

or if they are recognized as behind othersas needing supports fil t hi nk t he pr
are great if the child is able to scomeguate marks and make regular progress. For the

majority, the programs have a positive impact. Howeifeme child is having trouble

maki ng pr ogrneaylecomdse distdutagey thaitiselfesteem may be

d a ma g Asdcresult, teachersbelied t hat some sindodhent s j ust o
program, acting as though they donét car e, p
from feeling incompetent in a system where egetting and attainment are praised.

Requiring Fidelity. Teachers, LICs, and administrators made several references to the
fact that the impact that Guided Reading and the Numeracy initiatives have on student
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learning is directly related to the consistency with which the initiatives are implemented.
There were a variety oeasons presented as to what derails consistency, which can be
inferred from the direct quotes as follows:

flf used consistently and taught with fidelity it will have a greater impact.
There needs to be more involvement from administration to ensuis this
being doned

filt works if the LNCs do their job and help ALL their students in ALL
classrooms. Not just the ones they want to work in. There is no accountability
to know if they are reaching all the studemts.

fGuided Readingpositively impacts studesitvhose teachers are utilizing the
program properly

AThese initiatives only work if the teachers implementing the initiatives are
honest in their delivery and implementation of the programs. Teachers have
to be educationally accountalde.

Although theBCOL initiative implementation allows for local autonomy at the school
level, and participants echoed that they wished they had more leeway in implementing
the initiatives (especially the Numeracy Guidelines), participants shared words such as
implementegbroperly, used consistently, used with fidelégd others, indicating that

they perceived a oHgestway to implement the work.

Section 2 Summary.Reading was perceived to have a significantly higher impact than
Math on student achievement. Educatengaged in PLCs once a month or more were
perceived as having a higher impact on achievement than those who met less often.
Educators new to Rtl perceived a lower impact on achievement than those with more
experience.

The Guided Reading Program and tHLSD Numeracy Guidelines were perceived to
positively impact student achievement through revealing improvements in performance,
creating opportunities for or@tone instruction, encouraging and motivating students to
learn, and increasing student engagat. Challenges were found in finding more human
resources for the programm, €nsuring that learners do ricome frustrated with the
program, and ensuring that it is carried through with fidelity.
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Quantitative Data

Five different measures of the impact of supervisory and admin practices on BCOL
success were calculate®ivision supportwvas calculated by averaging the scores across
these six questian

32. | receive sufficiendivision support for the guided reading;

33. | receive sufficient division support for the math program and assessment;

44. Division personnel are integrally valuable in the development of PLCs in our school;
45. Division personnel aiiategrally valuable in the development of guided reading in

our schooland

46. Division personnel are integrally valuable in the improvement of math instruction in
our school)

Assessmerttata werecalculated by averaging the following two questions:

35. The assessments available in the Math Makes Seaigdfdtusresource as well as

the NLSD common assessments are sufficient for the instruction of numeracy in my
classroomand

37. | received suffient support in understanding how to enter assessment data and track
student progress on the divisionbs database)

Math supportwvascalculated by averaging the following two questions:
36. We need more resources for adequate instruction of numeracy in my clagsrdom;
38. | received sufficient support to implement math Learning Support Plans)

Admiristrative supportwascalculatedby averaging the following threguestions:

39. Our shool administration is integrally valuable in the development of PLCs in our
school;

40. Our school administration is integrally valuable in the development of guided reading
in our schooland

41. Our school administration is integrally valuable in thprovement of math

instruction in our schoal)

LNC supportwascalculated by averaging the following two questions:

42. The role of the LNC teacheriigtegrally valuable in supporting reading interventions
planned in the PLC for my studengsid

43. Therole of the LNC teacher is integrally valuable in supporting numeracy
interventions planned in the PLC for my students)
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Division support was rated as significantly poorer than all other types of suppa@t (
.001) Math support was rates significanpigorer than Assessment data suppgort (

.001) Administrativesupport was rated significantly more poorly than assessment data
support p < .001). LNCsupport was rated significantly more positively than all other
supportsf < .001). Math support waated significantly more poorly than
Administrativesupport p < .001).

Variable Mean Standard  Standard Range
Deviation Error

Division Support 5.91 2.37 22 071 10

Assessment Data Support 6.75 201 A9 1710

Math Support 6.12 2.09 .20 07 10

Admin Support 6.54 2.95 .25 07 10

LN Coach Support 749 2.62 23 07 10

All variables were significantly positively correlatqu, ©.001

Division Assessment Math Support  Admin
Support Data Support Support

Assessment  r (99) = .5F*

Data Support

Math r (93) = .55* r (102) = .38*

Support

Admin r(112) = .66* r(108) =.49* r (103) = .44*

Support

LN Coach r (108) = .56* r (108) = .3% r (102) = .37 r (125) = .32*
Support

*p=.001, *p < .001

Type of School
No main effects were fourtsbtween admin practices and type of school

Years of Experience
No main effects were fourfsetween admin practices and years of experience

Frequency of PLCs
Division support. No main effect of division suppoff, (3, 112) = 2.17p = .095. Grand
mean =5.91,SD= 2.37,SEM= .22,range= 071 10.
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Assessment dataNo main effect of assessment d&ig3, 109) = 2.51p = .063. Grand
mean =6.75,SD= 2.00,SEM= .19,range= 171 10.

Math support. No main effect of math suppok,(3, 104) < 1p=.674. Grand mean =
6.11,SD= 2.09,SEM= .20,range=0T7 10.

Admin support. A main effect of admin support was fourd(3, 137) = 6.44p < .001.
Participants who engage in PLCs more than once a month reported significantly better
admin support than participants who engage in PLCs less than once every threepnonths,
= .006. Participants who engaged in PLCs once a month reported significantly better
admin support than those who engageBLiCs less than once every three monhs,

.001. Participants who engaged in PLCs every two months reported significantly better
admin support than those who engaged in PLCs less than every three men0&y/.

All other comparisons were negnificant.

Group Mean SD SEM

More than once a mont 7.64 2.58 .78

Once a month 7.04 2.90 .32

Every 2 months 6.37 2.13 41

Less than every 3 4.13 3.20 71
months

TOTAL 6.54 2.95 .25
Range= 071 10.

LNC support. A main effect of LNCsupport,F (3, 13) = 3.62p = .015. Participants
who engaged in PLCs more than once a month regaignificantly better LNGupport
than participants engaged in PLCs less than once every three npont84.
Participants who engaged in PLCs once a month reported significantly better admin
support than those who engaged in PLCs less than once every three pen0]. All
other comparisons were ngignificant.

Group Mean SD SEM

More than once a mont 8.50 1.50 42

Once a month 7.82 2.45 .28

Every 2 months 7.00 2.90 .63

Less than every 3 5.97 3.03 .69
months

TOTAL 7.49 2.62 .23
Range= 071 10.

No othermain effects were founbletween admin practices and experience with PLCs
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Descriptive Survey Data

Chart3.1 reveals responses to perceived level of supports and success. Differences of
means in perceptions among statements allows for comparison.

Chart 3.1: Supports and Initiative Succe:

10.00
9.00
8.00
7.00
% 6.00
o 5.00
= 400
3.00
2.00
1.00
0.00 T T T T T T
Reading and/or | receive sufficient The time that is set The assessments ~ We need more | received sufficient! received sufficient
math interventions division support for aside for PLCs is available in the resources for support in support to
for identified the math program long enough for us Math Makes Sense adequate understanding how implement math
students occurina and assessment. to discuss best /Math Focus instruction of to enter Learning Support
regular and timely M=7.14 practices and plans resource as well as  numeracy inmy  assessment data Plans. M=6.86
manner. M=7.38 for interventions. the NLSD common classroom. M=7.51 and track student
M=6.28 assessments are progress on the
sufficient for the division's database.
instruction of M=8.73

numeracy in my
classroom. M=6.81

Chart 3.2 reveals responses to perceptions of administrative supports. Differences of
means in perceptions amg statements allows for comparison.

Chart 3.2: Perceptions of Administrative Suppor

10.00
9.00
8.00
7.00 A
= 6.00
o 5.00 -
= 400
3.00 -
2.00 -
1.00 -
0.00 - T T T T T T T
Our school Our school Our school  The role of the The role of the Division Division Division
administration administration administration LNCteacheris LNCteacheris personnelare personnel are personnel are
is integrally is integrally is integrally integrally integrally integrally integrally integrally
valuable in the valuable inthe valuable inthe  valuable in valuable in  valuable in the valuable in the valuable in the
development of development of improvement of  supporting supporting  development of development of improvement of
PLCsinour  guided reading math instruction reading numeracy PLCsinour  guided reading math instruction
school. M=7.50 in our school. inourschool. interventions interventions school. M=6.30 inourschool. in our school.
M=7.87 M=7.40 planned in the planned in the M=6.78 M=6.85
PLC for my PLC for my
students. students.

M=8.63 M=8.31
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Qualitative Data

Similar to all other questions, qualitve data werecollected through interviews with
senior administrative staff, nsultantsand principals and some assistant/vice principals,
when available. Fars groups were conducted with classroom teachierscy and
numeracy catalyst teacheend resource teachers. In addition, focus groups were
conducted with parents and community members. Statewerealso provided in the
surveys, and aggregateddrihe results below to protect the anonymity of the
participants.

Participants were asked to respond to several questions designed tgeotieptions of
supervisory and administratiyeactices oBCOL, a sample of which are included

below:

T

= =4 4 4

=

What level of support have you receiveatb you provide for themplemernation

Guided Reading?

What level of support have you receivetb you provide for themplemenation of

the NLSD Numeracy initiative, including Learning Support Plans?

How have youdesigned the PLC structure(s) in your school? Describe the schedule.
How are the minutes completed? Adhered to?

How do you maintain the master schedule of Interventions?

What supports and monitoring do you consider essential in the implementation and
maintenance of balanced literacy, including Guided Readingantulumbased

math instruction?

What supports and monitoring do you consider essential in using leveled books and
Math Makes Sense / Math FoGus

How have you increased your assessment knowlexigertise?

What supports are essential in the function and purpose of PLCs?

What supervisory or administrative practices best help you in the implementation of
Guided Reading or Numeracy Instruction?

The themes derived from the sestiiuctured interviewfocus group, and survey
guestions have derived tileemes, included in Table13

Supervisory and Administrative Practices that Best Help in the Implementation of

Guided Reading or Numeracy Instruction

Administrative Involvement

Training andSupportfor Each Initiative

StrongCommunicatiorand Affirmation

Consistency

LNC Involvement

Table 31. Data Themes frorBupervisory and Admin Practices
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Administrative Involvement. Most frequently mentined throughout the study was the
need for administrative involvement in the implementation of the BCOL initiative.
Administrative practices that were hailed as effeotveee found to be through both
direct instruction, as well as through indirect supgoDirect instruction include
administrators modeling guided reading and math instruction. Having skilled modelers
was perceived as form of prioritysetting, whichnfluencel all staff in the school.
Administrators who mde themselves available teaichers, who avosadijudgement, and
who listeredto concerns and heddteachers work ttough implementation problems
were noted as key to the success of BCQ@ither positive administrative supports
includedencouraging time for team planning and team teaching, providing continuous
communication of expectations, procedures, and
icur administral deadlines, participating in regular, short meetings,
guided reading and math . . - . .
S htervention.d provision of resourcegqroviding time for PLC meetings,
providing positive reirdrcement, and overall supervision

fiThe administral ofthe program.In addition, other helpful roles included
time for each student to have . . . .
Guided Reading each weekas | ©€X@mining assessment data and assisting in its analysis,
well as Numeracy instruction attending workshops with teachers, ordering materials,
and Math remedi| discussing student progress with teachers, andgimp

. _ maintaining honest interest and providing authentic
fHonest interest and guidance )
from administration makes gwdance to teachers.
these programs more valued In some schools, administratorede themselves
and successful.| gyailable for guided reading sessionshst they could
work with students, both at Tier 1 and Tietesseimg
the load on tezhers. A few administrators participated instruction,andothers engage
in the practicef observing teachers and providiognstructive feedback deacher
performance.The correlation seemed to be quite simple: If administrators understood the
initiative and were involved, the initiative was perceived tavbk supportediit Ou r
principal pulls the guided reading levels throughout the year from teachers and as an
LNC teacher, we sit down together and go over the files, to figure out where students ar
and what teachers can work on in their classrooms. Our principal also helps to create my
LNC intervention schedul e! o

As much as administrat involvement wa appreciatedharticipants were also very clear
about needing more administrative help whemas perceived to be absent. Some
teachers and LNECreported that administration svaeither involved in planning nor
implementation, and that this ssaroblematic for the staff. School teams veant
administration to be active and involveteachers repted feelingoverwhelmed when
ad mi ni soffersdittleioono support related to guided reading or numeracy

I nst r.uThdse samedeachenentionedhat if administration wereore involved,
perhaps there would be more consistency in scheduldgthe initiative would be
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prioritized by all staff in the school. Lack of administratimealvement in some schools
includedno involvement in terms of programming or participatimkeyessential for the

success of the program.

Interviews with administrators revealed that the@es great variance in their involvement
with BCOL. Mostadministrators whonaintained a teaching role in the school reported
being involved in botlisuided Reading and the Numeracy Initiative. The coherency of

BCOL at the school level was also reported to be stronge
largely due to the fact that the administration undexsthe
work involved, and the potential of the program. In larger
schools, esgrially those in which administrationdohot

have much of a teaching role, ad diot teach at the grade

i Go o d seshedulingdwould be
beneficial. It would also be nice
if admin would inspect guided
reading files. It would also be
nice if admin would help analyze

levels in which BCOL is largely implemented, there dat a

appeared to be gaps in BCOL coherency. That is,
administratorsvereaware ofspecifics ofthe initative, but
the responsibility to lead the work atalcollect and review
data &ll on the shoulders of the LNC#s a result, sme
teachers perceiddhat their administratiowas not
committed to the initiativesAs mentioned above,
problematic wasvhen the LNCsvere placed in chargef areas thatvere perceived to
require administrative supppdnd the coswas heavy fiThe L NCs are t
organizing and running the PLCs. They are the ones doiruutloitinterventions for
students. It is rar® have administration sit in on any PLCs. Unfortunately the PLCs are
not effective, since other staff are not coming prepared with necessary material, such as
completed data and/or classroom intervention plans. The time for the PLC does not

always coincié with the monthly staff meetings. Then there are times when the staff
meetings require more time and PLCs do not occur. Administration is still confused about
what a PLC is and how it should operate. o

AHaving the supj
administration is essential for
the success of

firhey have little participation in
either progr ammi

he on

Training and Support for Each Initiative. Teachergesponded that although BCOL

has been in place for a number of yeaacherstill requirel support in several areas.

Most frequently mentioned was specific support for the NLSD Numeracy Initiative.
Teachers (and some LNCs) expressed confusion regarding what a Learning Support Plan
(LSP) should look like, and how it should be delivered toesttal Aggravating this
confusionwas the current, somewhat commamactice of providing LSPs for students,

but expecting students to work on them independently, when the student actuadly need
further assistance and intervention. Teachers repaiegdng with multiple students

with LSPsand being overwhelmed by the demand thatthisaedtd t i s hard to p
20 children who all need remediation dve tsame test in different aread heseteachers
reported feeling inept in their ability to deliv&ier 1, Tier 2, and Tier Biterventiondor

many students in one classroom.
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Frequently requested was a need to learn more about collaborative approachesip teachi
(either through workshopdijrect coachingbooks, or videgs Mentioned was the need

to philosophize what these approaches may look like or the effect that they could have on
teacher learninglnstead of practicing eteaching, modeling strategies,team

teaching dassroom teachers and LN@&ported often takingurns working with

students, or more oftergported situations whetbe classroom teachetould stayin the
classroonto work with the larger grouwhile the LNCwould work with students at Tier

2. Teachers reported knowing that there is a better waytk collaboratively, butvere

unsure of how to begin.

Middle years teachers reported a need to learn more about Guided Reading at the Middle

Years level. Some of the teachers perakthat their studentsidn6t | i ke t he progr
and although the tehers tlought there waa better way that it could be delivered, they

were agairunsure of that way. Differentiation strategies at the high school level were

also frequently mentioneds lacking Teachers requested the opportunity to watch

someone modeitrategie®r have them modeled in their classroorS8®melLNCs

reported not knowing many of these strategiedreportedbeing unable to helfgachers.

Insteadto try to be as helpful as possipg®melLNCs would attempt to provide as many

Tier 2 inteventions as possibler pull out those students requiring Tier 2 and Tier 3

i nterventions so that the teacher could fihav
st udent s .iThroughbuethiscsiudy,sarmany focus group discussi@msered on

the clallenges of working with students who are readiggificantly below grade level.

One teacher spoke up and said, Al odm high sch
student to read and Inadd#ionm, dencandrfee BCOLwast el | anyo
expressed at the high school level. There was a perception that additional supports were

being provided for students at lower grades only, when intensive supports for reading and

math were also greatly needed at the high school level.

Strong Communicationand Affirmation . Many participants expressacheed for

strong communication in terms of expectations, procedures, and deadlines. These
expectations, although rigorous, were perceived as a suppbgrioritized the initiative
and enabled teacheis gay on track. Teachers, LNCs, and some administrators valued
regular meetings and the understanding that came with them. Especially helpful were
meetings in which teachers and LNCs could participate in discussion. This will be
further discussed later this report.

Lastly, some participants in the study felt that they were maybe doing things well, but

desired direction, affirmation, and support. Suggesiirisded having meetingshere
theentire staff could engagepaeggagingisnmeks si ons t
run-throughs to experience whisie initiativemight look or feel likewhen properly

implementedand rather than simply looking at ddtayingregular checkns to ensure



Building a Community of Learners — Program Review 41

that the processes are what they ought to be. Teabloeight that reviewing the process

for guided reading at the beginning of each school year would be helpéul for repeat

teachers One participant stated that they only
guided reading after four years of beinghe division.

Consisteny. Consistency was interpreted agaduable AThe best way
to be more consistent. The

administrative support for teachers and LNZaluedwere requirements for

thetimelines and weekly schedules, monthly PLCs, regulg intervention seem to

discussion of intervention strategies, and the consistent | constantly change. The LNC
.. . . . . - does not have enough time

provision of resources, includingrte. A major facilitator of | .~ """ T L

consistency that was reported was having regularly blocké

guided reading time. Although some participants preferrg 1 The numeracy

t hedul ided di thei thi ¢ allows me to see how

o schedule guided reading on glr own, .|s au on.o.my quickly | MU

appeared to catalyze a loss of guided reading occasions | material. Our monthly

individual classroomsProblematiavas when the guidelines| Middle Years Math PLC

appeaedto change. Perhaps thigs due to modifications af 9'VeS Me an opportunity to
L. . . discuss intervention

the division level, but mentioned were changes in approaq g ategies and duties. There

directed by administration or the LNCs. are intervention periods
allotted in our current

L. . schedule, giving me the time
LNC Support. Throughout the division, theerceptios of to do numeracy AN

LNC support vaed. This appea&dto be, in part, duetothe| i nt erventi on. &
structure of the role of the LNC within the school, but also
depenédont h e L NIG, dhe way the initiativewere being rolled out in the schqol

and teachersd perceptions of the LNCO6s skildl

In stuationswhere the teachers and LMGmmunicated well, and where th8C

worked with the teacher as well as working with the studémesole of the LNC was
generallyperceived as supportivepthinandout of t he c¢cl assroom: AOu
crucial to the continuation of Guided Literacy and Guided Math in our classrooms. Those

teams help teachers to keep up to the adaptive dimension and intervention for students

who find it challenging to keepuptestu ct i on f or a \amebféehisy of r ea
supportive work was described BNCs helping in the classroasnring instruction time,

assisting the teacher with strategies to hadiividual students or groups of students,

assistingduring Guided Radingblockedtime, and, at times, pulling out students or

groups of studestfor interventions.

Perceived as lessfectivewas when the BCOprogram was turned over to the LNC to
schedule and managelavingthe LNC lead the initiative without active administrative
presence resulted what appeared to lseseparation of the role of LNC and teacher to
one where the LNC took on a perceived supervisory role over the initidd&pending
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on the relative age drexperience of the LNC, this was often problemalticmost of

these cases, teachers perceived the LNC as not useful, as not understanding the
compl exity of t hsameoreadthk schosl that hetbacheraneeded @ s
avoid. Insome schooldeachers perceived the support of each LNC differently, serving
as a reflection that the individual characteristics of the LNC may matter as much as the

role ofthe LNCA Our LNC for I|iteracy i s always avail
of Guided Rading as well as a balanced literacy program. Our LNC for numeracy,
however, is completely unapproachabl e and un

Teachers and LNCs also discussed the rotatofs as a support in classrooms.

Discussed was that some tutors are fantaspports, while others are not. Benefits of

the tutor model included having more fh&ith small group instruction and having

assistance with management. Problems surfaced, however, with what appeared to be the

use of tutors for interventions. Teachansl LNCsclaimedt hat At utors wer e be
and that tutors lacked knowledge of strategies fornmeem t i ons: fil t hink tha
beneficial that our paraprofessionals also work in this program, however, | feel that many

would benefit from further trainingy the process as well as the wide range of skills that

can be addressed through the process (thereby possibly making it more effective for

st u d e Wihilssitywas. unclear that tutors ought to be expected to conduct

interventions, their support in theassroom appeared to vary greatly.

Section 3 Summary.Administrative support was found to be higher in PLCs that met
more than once a month, as was LNC support.

Supervisory and administrative practices that aided in the implementation of Guided
Readirg or Numeracy instruction included high administrative involvement, training and
support for the initiatives, strong communication and affirmation, consistency, and the
type of LNC involvement.



Building a Community of Learners — Program Review 43

Quantitative Data

Threevariables reflecting teaching practices were calculatating teaching practices
(calculated by averaging across the following three questions: 48. | have a strong level of
expertise in Guided Reading instruction; 49. | need to learn more about teaching Guided
Reading; 51. The time it takes to track student achievement in guidedgeadin
appropriate)math teaching practicggalculated by averaging across the following 2
questions: 50. | use the data generated from the NLSD common math tests to construct
interventions for students; 52. The time it takes to track student achievenhéaithi is
appropriate) andverall teaching practice&alculated byaveraging across the following
five questions55. | am a better teacher as a result of using student achievement data; 56.
My teaching practices have changed as a result of guided ge&dinMy teaching
practices have changed as a result of the math assessments; 58. | learned more about what
| need to work on as a result of math data; 59. | use interventions to assist students at
risk).
Reading teaching practices were rated signifigantbre poorly than math teaching
practices ff < .001) and overall teaching practices<(.001), but no differences were
found between math teaching practices and overall teaching praptee2d7). Math
and overall teaching practices were significaptgitively correlated;, (104) = .63p <
.001, and accounted for 39.7% of variance in scores.

Standard Standard

Variable Mean Deviation Error Range
Reading Teaching Practices  5.83 2.27 19 071 10
Math Teaching Practices 7.14 1.88 19 17110

Overall Teaching Practices 7.12 2.37 18 1.4071 10

Type of School

Readingteaching practices No main effect of reading teaching practide¢3, 136) =
1.48,p=.224. Grand mean = 5.88D= 2.28,SEM= .19,range=01 10.

Math teaching practices A significant main effect of math teaching practide$3,

115) = 2.5, p = .049 Posthocs revealed that those in & 8 school reported marginally
significant increase in math teaching practices compared to thogelia 3choolsp =

.08. All other omparisons were nesignificant.
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Group Mean SD SEM Range
Ki8 7.77 1.82 .30 17 10
K19 7.39 1.92 44 471 10
Ki 12 6.76 2.19 .33 27 10
7-12 6.30 2.03 .53 171 9.5
TOTAL 7.13 2.06 19 17 10

Overall teaching practices No main effect obverall teaching practicek, (3, 109) < 1
p=.699. Grand mean#11,SD= 1.89,SEM= .18,range= 1.40i 10.

Years of Experience
Reading teaching practices.A significant main effect of reading teaching practice was

found,F (5, 137) = 3.22p = .009.Participants with I 2 years of experienaeported
significantly poorer reading teaching practices than participants with y3ars
experiencep = .011, and participants with 21 years or more experigree025.All
other comparisons wer@nsignificant.

Group Mean SD SEM Range
17 2 years 4.60 2.32 2.32 0T 10
3-5years 6.67 2.13 2.13 1.5071 10
671 10 years 6.20 2.18 2.18 2.501 9

117 15 years 5.67 2.09 2.09 37110

167 20 years 5.55 1.80 1.80 371 8.50

21 years or 6.5 245 245 57110
more

TOTAL 5.83 2.27 2.27 071 10

Math teaching practices No main effect of math teaching practices was foln(,
115) = 1.33p=.257. Grand mean = 7.14D= 2.05,SEM= .19,range= 171 10.
Overall teaching practices. No main effect of overall teaching practiée(5, 110) =
1.49,p=.199.Grand mean = 7.18D= 1.88,SEM= .18,range= 1.401 10.

Frequency of PLCs
Readingteaching practices No main effect of reading teaching practieg3, 137) < 1,

p=.724. Grand mean%83,SD= 2.27,SEM=.19,range= 07 10.

Math teaching practices No main effect of math teaching practicég3, 115) = 1.29,
p=.281. Grand men = 7.14SD= 2.05,SEM= .19,range= 171 10.

Overall teaching practices No main effect of overall teaching practic&€s(3, 110) =
1.19,p=.316. Grand maen = 7.12SD= 1.88,SEM= .18,range= 1.401 10.
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Experience with PLCs
Reading teaching practices.A main effect of reading teaching practiceq2, 137) =

6.59,p = .002was found Those who were new to PL@sported significantly poorer
reading teaching practices thdnose who had been in 3 or more PLEs,.003. All
other comparisongerenornsignificant.

Group Mean SD SEM Range
New to PLCs 4.45 2.11 A7 019
Been in 12 PLCs 5.36 2.05 .39 2.51 10

before
Been in 3 or more 6.28 2.34 .24 0110

PLCs
TOTAL 5.83 2.27 .19 07110

Math teaching practices. No main effect of math teaching practiceq2, 115) < 1p=
.526.Grand mean = 7.14D= 2.27,SEM= .19,range= 07 10.

Overall teaching practice. No main effect of overall teaching practiée(2, 110) < 1p
=.758. Grand mean = 721 SD=1.88 SEM= .18, range= 1.407 10.

Experience with RTI
Reading teaching practices.A main effect ofreading taching practices was founid,

(2, 137)=12.35,p< .001.Those who were new totReported significantly poorer
reading teaching practices than those with2lyears experience withtRp = .001), as
well as those with 3 or more years of en@ece with RI, p<.001. Those with 1 2

45

years of experience withtReported significantly poorer reading teaching practices than

those with 3 or more years of experience with R< .001.

Group Mean SD SEM Range
New to Rl 4.63 2.21 .32 071 9.50
17 2 years experience withtR 6.40 1.92 .32 371 10
3 or more years experience wit 6.55 212 .29 1.507 10
Rtl
TOTAL 5.83 2.27 .32 071 10

Math teaching practices. No main effect of math teaching practicEg2, 115)=1.62,
p =.202.Grand mean 7.14,SD= 2.05,SEM= .19,range= 171 10.

Overall teaching practices. No main effect of overall teaching practicEq2, 110) =
1.52,p=.223. Grand mean%#12,SD= 1.88,SEM=.18,range= 1.40i 10.
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Descriptive Survey Data

Chart4.1 reveals responses to perceiveeklsof intervention practices. iBerences
allow for comparison of means.

Chart 4.1: Perceived Levels of Intervention Practic

9.00
8.00 -
7.00 -
6.00 -
5.00 -
4.00 -
3.00 -
2.00 -
1.00 -
0.00 -

| have a strong level of | need to learn more | use the data generated The time it takes to trackThe time it takes to track
expertise in Guided  about teaching Guided from the NLSD common student achievement in student achievement in
Reading instruction. Reading. M=6.67 math tests to construct guided reading is Math is appropriate.
M=8.19 interventions for appropriate. M=8.33 M=7.80
students. M=8.44

Chart4.2 reveals responses to perceived lewélsffect on instructiongbractices. Slight
differences allow for comparison ofeans.

Chart 4.2: Effect on Instructional Practice
10.00
9.00
8.00 -
7.00 -
6.00 A
]
o 5.00 -
=
4.00 -
3.00 -
2.00 A
1.00 -
0.00 - T T T T T T
| collaborate  Ourschool's |am abetter My teaching My teaching |learned more luse
with LNC professional  teacherasa practices have practices have aboutwhat| interventions
teachersand development result of using changed asa changedasa need to work to assist
other teachers  focuses on student result of guided result ofthe onasaresult students at
when analyzing teachingand achievement reading. math of math data.  risk. M=9.12
the data. learning data. data. M=7.83 M=7.92 assessments. M=8.20
M=7.95 M=7.02 M=7.78
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Qualitative Data

Qualitativedata werecollected through interviews with senior administrative staff,
consultantsand principals and some assistant/vice principals, when available. Focus
groups were conducted with classroom teaclhigesacy and numeracy catalyst teachers

and resource teachers. This question was not largely discussed with parents and
community members. Sondata werealso provided in the surveys, and aggregated into
the results below to protect the anonymity of the partitga

Participants were asked to respond to several questions designed tgeotieptions of

the extent that data informs instructional practices, a sample of which are included below:

How have you used data to inform instruction?

How is guided readindata used in your PLC? To improve instruction and learning?

How have you used the numeracy assessments to inform instruction?

How well do the math assessment guidelines / timeline help in your work?

How have you used data from Guided Reading to guidewotk as a school

leader?

1 How have you used data from the NLSD Numeracy initiative to guide your work as a
school leader?

1 How is guided reading data used to inform instruction?

1 How has your school used the numeracy assessments to inform instruction?

E BE

The themes derived from the sestiuctured interview, focus group, and survey

guestions have derived thlleemes, included ifiable4.1. These¢hemes are listed

according to how frequently they were mentioned or discussed through all data collection
tools

Extent that Data are Used to Inform Instructional Practices

Creaing Awareness

Planningfor Differentiation

Using Assessment As Instruction

Used for BenchmarkingndKeeping Track

Used aAffirmation / Confirmation

Not Able to Use foitnstruction

Table4.1. Data Themes frorextent that Data ardsed to Inform Instructional Practices
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Creating Awareness Teachers, LNCs, and some administrators reported that the data
from the BCOL assessments allowed teachers to know specifics about student learning

which led to a progression of being aware of individua

student needs, recognizing a need for diffea¢ion, and
in the end, helping to improve instructidommon
comment s Knowingwilee dtudentsiare has
helped me become a better teacher. | can do a better

Ailt definitely h
which students need adaptations
in the classroom: who might need
extra help; what kind of class-
wide interventions/teaching

strategies might be beneficial to
the largest number of students;
which students may need one on

of planning for differentiation . Teac hteat s
knowing made them feahore efficacious These

comments reveatithat teacherderived information one SESEEEEEEE LN

from theBCOL assessments that thegrceived they A1 us cHNERE

would normally not haveThis following statement from| instruction, not just guided
reading math tes

a teacher illustrates the progression from awareness t
changeinpraci ce: AWhen | star
came across many students who were not understand
the math. After seeing this | changed the way | was
teaching them. | also started to work on extra sheets g
practice outside of math makes sense. For guigieding

| started to work closer with the students who were at{ "! am better ‘abl
R instruction and meet the individual
l ower level o. needs of the students in my

class. 0

iStudent atarluithevet mat h

assessment data drive the what
you need to teach. Itis a bit time
intensive sometimes, but the
benefits to stud

Planning for Differentiation. Onceteachers and LNCs
knew specific student achievement levels, they could engage in planning differentiated

instruction. Teachemgcognizedhat instruction needed to be individualized or

differentiated to meet the individual needs of students. Knowing that differentiation

needed to occur did not always make it happen for every child, since time, demand, and
pedagogical issues created bagi@vhichwill be discussed later). Overall, however,

instructional planning was impacted through the use of ddia planning included
alterations to instruction for the entire cl
me how to adjust/focus my high school mat h c
i ndividualized instruct i ofigroufiihstructamto pl an my w
addr ess t ho Saneteachefstatedinktead thas tihe.data could only be used

as a N dagepenabidicator of areas needing improvement, and that the

assessments revgahaces that neetd be further exploredma discussed.

Teachers also reported that planning for differentiation catalyzed collaboration with other
teachers, indicating that the initiative req
coll aborate as a team to provide supports fo
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Using Assessmeras Instruction. An interesting phenomenon wasticedthrough the

data collection process for this study. Teachers reported that not only did they derive
data from the assessments, but that the assessments themselves provideththeitkwi
interventions that they could use during the instrugti@eess. One teachementioned
fistudent assessment data helps to create some of the information used in my teaching.
Strategies that were used in assessments that work can be usedjiu | a r
Teachers alsooticedthat the assessment drove them to finding new ways to teach

i nstruct.i «

A

materi al if the majority of the class didnodt
Used for Benchmarkingand Keeping Track. The cata
fl am concerned about those . .
who are behind. It is quite derived from assessments wegported as an asset in
challenging to keep a lot of helping teachers set targets for individual studeiit3. h e
young students occupied while | - 555e5sment data can be used as a jumping point so
you work with a few. There just
aren't 3 levels of students in a studentsareabteo wor k from where they
class. Finding some time to Teachers reported that the data allowed them to make
work with those who struggle is | carefylly planned next stepsn addition, the data helped
t o u g Hike tolsgedd more
time helping those who aren't teachers set targets for studen
progressing. When | consider informs me of where the students are at and wiest
the data | sometimescomeup | need to | earn to get to the nex
with different activities to try in ) } .
an attempt to reach thosewho | information empowered teachers to actidie data were
didn't catch on before. The also used for LNC benchmarking. LNCs reported that the
data does ImMpACHiENE— data povided to them from teachersaften the first
constant concern and a . . X . .
constant moti val Informationthatthe LNC resveswhich then provides
the LNCa place from which to start working.
Ailnterventi ons
time but not always as much . . . .
time as needed. | UsedasAffirmation/ Confirmation. Teachers and
LNCs reported that some of the data from the assessments
confirmed what they already &w, and that, because of
this, it wasaffirmation of this knowledge There were differences, however, in the value
of this data. Some teachers perceived this
had similar data wusing the MIR assessment t o
Aal i dat i o ifiwhattthey amehdy kneamout the students was accurate. It also
affirmed their efforts as thegnjoyed seeing the progress maéieSi nce f ol |l owi ng t

guidelines, | havdad four students get on to thewn individualized math pgrams,

whi ch has

gr e at Mayy tenehereand LINECsangisted, hawveverpthat the

data from Guided Reading and the NLSD Numeracy Initiative should never be used in
isolation, but insteachicombination with other data guide instruction.n addition,

teachers were affirmed thrdug wi t nessi ng

student sbo

success.
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Not Able to Use for Instruction. Some teachers reportdtht the datawere6t v er y

useful. In asking further questions,appeared to be a producttoe ac her s 6 sense 01
helplessess due to the task facing the®ome reported that the dataa@ren h el pf ul

because the student issues that caused the lower scores were not going away. These

iIssues included attendance.

Others dismissed the data primarily because they felt the assessments, especially the
NLSD Math assessmentgere in need of revisiorDne teacher felt that they were only
accurate to curriculurabout10% of the timeAnotherstatedfit he mat h common
assesments need to be updated. Using the math makes sense chapter tests would be more
rel evant t o Othérestillsaidthat the natuce lmowhich students are tested
when they are not ready (mentioned previously in this report) creates conditishgh

students fail: AOften you have to give the
not tell you anything you did not already know. They may allow people in offices to
crunch numbers in a flashy way but do not do

Section 4 Summary.Data wergound to influence teaching practices more for educators
with more experience than for educators wih ytears experience. Matlata were

perceived to not yet influence teaching practices. Educators with more PLC experience
and those experienced with Rtl reported significantly better teaching practices in reading
than those new to PLCs and less experienced with Rtl.

The extent that daiaformed instructional practices was perceived through creating
awareness of studentsod | evels and the need f
differentiation, using assessment as instruction, assessments for benchmarking and

keeping track bstudent progress, and assessment as affirmation and confirmation of

sound instructional practices. Some educators reported that they are not able to use the
assessments to inform instructional practice.
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Quantitative Data

Student Data and PLCs
Four questions were averaged to cred®. @ effectivenesscore

61. Teaching and learning decisions in our school are made in alignment with student
learning data;

62. PLCs are too retctive to give time to analyze data;

64. Opportunitiesre provided for staff members to discuss student learning results
during PLC meetingsand

66. A collaborative PLC process exists for us to share student learning\iat&)64,
SD=1.64,SEM= .14,range:1.507 10.

Question 63 Alt would be easier for me to
142 participantsM = 2.94,SD= 2.99,SEM= .25,range: 01 10. Overall, the majority of
participants strongly disagree that teaching wdndeasier without PLCs. Additional

results suggest that PLCs completed more often (e.g., more than every three months or
less) lead to better outcomes.

Frequency of PLCs
PLC effectiveness.A main effect of PLC effectiveness was fouRd3, 134) =6.37, p <

.001. Thosewho engaged in PLCs more than once a mogpbrted significantly better

PLC effectiveness than thoado completed PLCs less than every 3 momiks.013,

and those engaged in PLCs once a month reported significantly better PLeffessi

than those who engaged in PLCs less than every three mprth3)1 Finally, those
engaged in PLCs every two months also reported significantly better PLC effectiveness
than those engaged in PL{&ssthan every 3 month&ll other comparisons we non
significant.In sum, engaging in PLCs more often than less every 3 months leads to more
posiive PLC effectiveness ratings.

Group Mean SD SEM Range
More than once a mont 6.92 1.28 .36 4.257 9
Once a month 6.9 159 18 2.251 10
Every 2 months 6.42 121 23 3.0071 8.50
Less than every 3 5.10 2.08 54 1507 10
months

TOTAL 6.64 164 14 150-10
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Descriptive Survey Data

Chart 5.1 contains perceptions of the use of PLCs. Perceptions of survey statements allow
for comparison of means.

Chart 5.1: Use of PLC
9.00
8.00 -
7.00 -
6.00 -
% 5.00 -
]
= 4.00 -
3.00 -
2.00 -
1.00 A
0.00 -
Teaching and learning PLCs are too restricted to It would be easier for me to Opportunities are provided
decisions in our school are  give time to analyze data. teach if we didn't have PLCs. for staff members to discuss
made in alignment with M=6.57 M=3.94 student learning results
student learning data. during PLC meetings.
M=8.01 M=7.83

Chart 52 contains perceptioBLC processe$erceptions ahese processedlow for

comparison of mean¥he qualitative data reveals further details.

8.40

Chart 5.2: PLC Process:

8.20

8.00

7.80

7.60 -

Mean

7.40 -

7.20 -

7.00 -

6.80 -

Our PLCs meet regularly and A collaborative PLC process We keep track of minutes in ~ All members of the PLC(s)
consistently. M=7.75 exists for us to share student our PLCs. M=8.31 ensure that commitments
learning data. M=7.52 from the meetings are
fulfilled. M=7.42
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Qualitative Data

Participantsvere asked to respond to questions desigoeollect perceptionsf the
extent that student achievement data drives PLCs. The following are an example of types
of questions that were used:

What are the main functions of the PLC(s) in your school?

In what ways has guided reading data / Mathssseent data driven your PLC(s)?
What are the challenges in using data in PLCs?

What is generally discussed in PLCs?

What do teachers generally discuss during PLCs?

In what ways has student achievement data driven school PLCs?

From the forms and reports thau receive, how do you perceive achievenuza
areused to drive PLCs?

= =4 -4 -4 -4 -4 4

Thesemistructurednterviews and focus groupdlowedthe participantshe opportunity

to discusgoints that resonated with thenfihe themes that emerged as participants
discwssed their perceptiomd the extent that student achievement data drives PLCs are
included in Table 3.

Extent that Student Achievement Data Drives PLCs

Useful for Planningaind Sharing Information

Useful for Discussing Strategies

Useful for Student8Vho are Struggling

Continuously Improving

Need for Organic Structure

Need More Participation

Need More Administrative Support

Need More Time

Table 5.1. Data Themes fraRerceptions of Impact on Student Achievement

Most of the data collected feis question came from teachers and LNCs. Although
administrators discussed PLCs, and some led them, the admwgstoddi in the PLC

varied fromregular participatioto norrinvolvement In some cases, administrators led
the PLCs but because masghools had multiple PLCs, administration was not present at
all meetings, and the leadership task was often deferred to the LBI&reAult, the
discussions in focus groups and some intervi@wvsaled existing tensioms individuals

in different roleshad different expectations of the PLC. Each theme discovered will be
presented with benefits first and challenges following.
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Useful for Planning. Teachers, LNCs, and administrators
reported that omof the benefits of the PLCs was that the
structure was helpful in planniffigr student succesdn some
schools, the PLCs provided time for teachers to plan toget
Noted was that because of éddition of theLNC role, there
was more than one educator working with each studenie
PLC served as a time apthce when appropriate plans coul
be made togetheiThe PLC timecreatedime to discuss each
student so thaeachersvere able taeflect on discussions
andset in motion requirements needed to meet student.ne
In somecases, the PL@as used by thé.NC as a structure to
inform teacher®f student progressvhich in turn, helpd
teachers to plan.

Useful for Discussing StrategiesSome teachers reported
that a major benefit of PLCs was having the opportumity
only todiscuss student needs, but to sheeertisen order

to better helstudentswith learning problens inreading and
math. Discussions held with all teachers during PLC times
were reported to help teac

AiThey are
professional and
instructional development
when clear goals are
identified. o

key

AiThey all ow me
other Grade 4 teacher to
work together, and help one
another in areas that we
may not be teaching the
best we can. o

APLCs help bec
to discuss strategies with
grade alike teachers and
build your own toolbox of
strategies in the process,
gaining new ones from the

PLC meetings. @

ilt i s a great
collaborate with the LNC
staff. The info exchanged
helps guide instruction and
pl anning. o

strategies that theyald use to work with students. Teache

likened the PLC experience édfective professional development. Especia#ipful
was whengroups wergjiven enough time toollaborate on ideas and brainstorm

solutions,and themplanningfor and achieving as a team.

54

Useful for Students who areStruggling. Some participants indicated that the purpose of

PLCswastdgif ocus on those stude

nts who

ar e

at

the purpose was to discussly those students in need of Tier 2 and 3 intervention, and to

organize tem on an intervention scheduiewe f ocus

thenr ef er

0 needhdlpiadde nt s
Othére sav@wvo purposes of the PLQyith first priority beingto

identify strugglingstudentsaand determine who will becheduled for interventioradbr
what steps will be taken to help these students, andtthenpermitting the next &ep
wasto share strategies and discuss which strategiesedwikh students and which

di d mappear to workor struggling students

r

wh o
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Continuously Improving. Throughout this study, different
participants had different perceptions as to the purpose and
structure of PLCs. Some stated that they had to follow a certair
format, while others stated that their PLCs were more loosely
structured. These different geptions influenced whether or not
participants thought PLCs were effective. Common, however, w

Al think it
a forum to discuss board
driven indicators but we
are so focused on the
forms we need to fill out
that it lacks any organic
conversations on
strategies, at-risk
students and possible
solutions. O

iThe curgaent
geared to fulfilling the
needs of NLSD and
administration. We spend
considerable time using
them up for staff
meetings and filling out
the forms for NLSD
requirements. If the PLCs
were used for what they
were designed for, then
they would be extremely
effective and useful.
There is great potential
here to improve the
professional lives of
teachers if these PLC's
were not so restrictive
and that we be trusted as
professionals to carry
them out as a learning
tools to improve teaching
through a cohesive,
collaborative approach.o

fOur PLCs are repetitive
and don't seem to be as
useful as they could be.
Sharing of resources and
data is essential for PLCs
and | find this is an area
where my school is
lacking.o
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the idea that PLOwere more helpful if
they were used tshare lest practices
with one anothethan if they were used
to only report on data or to share
information. In schools wheréhe PLC
wasr eported as fApro
teachers perceived PLCs as opportuniti
for everyoneAtdurdPL& ¢
meetings, grad@evel) teachers, LNC

teachers, Special Education teachers, &

ifiThe PLCs ke
everyone informed and
up to date. They also

give us the opportunity

to share best practices
with one ano

fiour PLC mee
continuously improving
and becoming more

effective an

ATheyor e
sometimes get new
ideas and help with
math intervention, and |
learn what other
teachers are trying,
what works what
doesn't. o

use

ct

=]

™

administration meet to discuss the diverse needs of our
students and how we can meet them. Part of this discussion
includes data, but there is othelwable information shared,

t ooo.
PLCsist h e

R e p esazedemdd thahe é&eaw o successful
opportuni Wegdistussrstrattgiesc us si on

that work for certain teachers and share ideas that might work
with students who having difficultiegVe discuss ideas to
bring up reading level®Ve disciss who might need

interventionetc 0

Need for Organic Structure. Although the PLC was
appreciated bynost participarg, they also mentionethatthe
PLC structure did not always meet their neesimall fixesthat
were suggesteidcluded pending mordime discussing
strategiesand approaches to unitssinglesstime for

reporting, angutting measures in place that prevented staff
meetings from running into PLC timén addition, participants
wanted the PLC to be a place where all could learn fraen on
another. Frequently mentioned was the paperwork requirement
that accompanied PLG@sd its effect on the way the meetings
progressed Teachersnentionedhat the PLCsn practice
differed from what teachers knew to be true in theory. They
expressed aaed for the PLCs to b@nore student oriented

andnoff i | | ed wi t h

redundant

oni

paper wor
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and LNCs appeared to understand the need for accountability, many petbahied
blocked progress. The following comment summarizes many:

fil believe PLCs can be a very useful time for professional growth and can have
significant impacts on teacher effectiveness and student achievement. | do not,
however, feel that this is currently the case in our school. From everything | have
read about theLC process, and from personal experience in PLCs elsewhere, |
am under the understanding that PLCs are supposed to be directed by the people
involvedinthemn ot pr escr i b e dlcdmpletedyonderstancethee | s e é
need to account for the time spamBLCs, however, | think teachers, and our
students, would benefit more from this time if we were givere freedom and
professional trust to use this time to address our specific needs. | feel that we
should have more time to discuss issues, brainstossilge solutions, share

ideas, and explore current research, as it seems like we currently have very little,
if any, time for these valuable endeavours. It currently feels like our PLC time is
for filling out prescribed paperwork.

Some schools found aay around the operating guidelines avete using the PLC in

ways that the collective staff wattt o The firmat for the PLCs was restrictive at first

but with new, more open ended guidelines providethbyNC they are more productive
-suitedtomeetig stude®heneads doci pant whose PLC was
right conceptualizedomething thatouldw o r k bl evould Bke to se@ a PLC form

with fewer sectioato fill out, and instead have spaces where my PLC can share and

voice successful strategies, student data, and any cormicerns.

Need More Participation. It was suggested that PLC time would be more effective if

teachers, LNCs, and administration partitgad more wholeheartedlf.eachers and

LNCs reported that there asemePLC members whdon't contribute to the process

which causes frustration and blocks progress. The same partigpatitsat this

problem diminishes when administration is in attence. Secondly, engagement is

sometimes a challenge, but part of theise of disngagemenwvas reported to be the

paperwork Thirdly, teachers commented that when others are not engaged, sometimes

only one or two people do all of the talking, whizleates a problematic cycle of

disengagement. If the PLC is used for data reporting only, it appears that the person

doing the most talkings often the LNGvhou s e s t h e Bettle ifformatmn t o

they need to knowwndwho they needo intervene wh. It does not help my teaching

t he | ear ni ng Lastyr somey.NGs comthented tisathie teachers could

sort their data ahead of time, the process would be moreetimé i ci ent : Amuch of
is wasted in identifying the students wheed intervention, when the time should be

spent on coming up with strategies or other
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Some PLC problems continue to be the result of geographic sprette idea of a
gradealike PLCis impossible. The only PLCs thatgwork for smaller areas are either
ortline PLCsor cross grade PLCs.

Need More Time. Participants commented that there is not enough PLC time to

complete the work to a point where it benefits studeRte.por t ed was t hat t he
enough time set asi darigid®LCsstuaturecia dh e radvek gti e,s 0f
have time to discuss scores, but not teaching strategies or where we are findin@.success
Thosewho have experienced success ind3Lshared that is throughdialogue that

learning takes place, and without enough tichalogueis hampered. More time is

d e s i woeld like tdihave more time so that (the PLdan be useful to collaborate with

other teachers to develop better lessbns we always seem to havewieere NEAR

enough time. Sometimes we barely get through all the data, since there's math and

reading assessments for all the studénisy e quent |l y menti ooted was th
enough time and suggestions on how to fexphoblems. It seems there is only enough

timeto discuss what the problendis t her ef ore, individual teact
own solutions.

Need Support from Administration. One of the key factors in the success of the PLCs
was whether or not a member of the school administrataspresent at the meetings.
Without adminstrationthere, teachengerceivedhat there were limitations to their

S u c c Elikeghe idgas we sre, though | often feel owoncerns are raised but go
nowhere. There are no administration or LNC that sit in on our PLC so the concerns don't
often go past our minutes. | like the collaboration and discussions we have and | have
tried to impement diffe e nt s u gAdmisidtrativerpresence sets an expectation

for the rest of the staff th&@®LCs aremportant. h additon, teachers reported that PLC
times must be prioritized. Without prioritization, PLC times get taken up by other things:
i e lessuccessful meetingsrnd to occur on days when administratias taken time

from PLC schedule for other purposes such as large group meetings or introduction of
new technology. On these dayswe aresrthed i n our PLCs. 0

Along with setting prioritiesadministrative presence also reduces some of the challenges
wi t h e n g agadaacher tvho fully inderstands the process and purpose of PLCs,
| find them potentially invaluable to improve teaching within my school. The problem
comes from teachers wlame uncooperative, set in their ways, unsupportive of each

other, and view the PLC as an inconvenience rather than an oppodtunity.

Lastly, administrative support was perceiasheeded not only at the school lebek
alsoas a mediator between thehool and the divisionThere appeared tee a gap
between how teachers perceived the division wanted PLCs to function, and how teachers



Building a Community of Learners — Program Review 58

t hought t he PL O¥enesetltodidcuss student tearning mare ofien.

Preserlyy we do not get enough tenMuch of our PLC time is spent meeting the needs

of Central Office or local administration, not actually practically discussing the needs of

the students. Often the concerns we bring up are dismissed becausernbegndet the

expectations perceived lagiminor central offic@. If administration was more involved

(and again, in some schools they are), then
voice at the division level.

Interesting to note is that although participants statedelatding mnutes from the
PLCwas a burdenthe quantitative data revealed otherwise, indicating (through-cross
tabulation) that participants who recorded data also reported that they perceived their
PLCs to be successfuSpecifically, theravas a strong positive correlation between PLC
effectiveness and the degree to which participants agreed that PLC minutes were kept,
(100) = .56p < .001, which accounts for 31.4% of the variance in sc@iesreason for
this could be that thosehoos$ that have PLCseport minutes and notice success more
often. Regardless, further investigation would be appropriate.

Section 5 Summary.The more frequent the PLC (more than once per month), the more
effective the PLC was perceived to be. Participgatgerally did not agree that it would
be easier to teach without PLCs.

The extent that student achievement data drives PLCs was perceived in the wdgiathat
areused for planning and sharing information in PLCs, for discussing strategies, for
helping stidents who are struggling, and for continuous improvement. Challenges
inherent in the PLC include needing a more organic structure, needing increased
participation, needing more administrative support, and needing more time to meet as
PLCs.
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6. WHAT, IF ANY,BARRIERSEXISTIN YOUR3 45 $ %. 430
ABILITY TO ACHIEVEIN LITERACYAND MATH?

Descriptive Survey Data

Participants were asked to respond to itemssuringerceived barriers tNLSD
studentsdé ability t o Thene wereel8taementsudedtd er acy
access these perceptions, based on a Likert scale of 0 (strongly disagree) to10 (strongly
agree).The statements are listed in Tablé.

Table6.1 Statements to Access Perceptions of Barriers

All of my students benefit regularly froguided reading instruction.

All of my students benefit regularly from using Math Makes Sense/ Math Focus instruction.
Most of my students benefit from the Math Makes Sense/ Math Focus without additional help.
Students on Learning Support Plans berigdih an individualized math program.

My students' needs are too varied to benefit from the guided reading program.

My s t u d meeads arétoo varied to benefit from Math Makes Sense/ Math Focus.
Student attendance is a barrier to literacy and numeracy achievement.

Students' lack of prerequisite skills are a barrier to literacy and numeracy achievement.
Student transiency is a barrier to literacy and numeracy achievement.

Student commitment is a barrier to literacy and numeracy achievement.

Other barriers to learning need to be addressed before literacy can be improved.

Other barriers to learning need to be addressed before math can be improved.

The data in this sectide analyzed according to three categories, being Betheditigh
Instruction(Chart 6.1) Effect of Need (Chart 6.2and Specific BarrierfChart 6.3)

Benefitthrough Instruction

Participantdelt

strongly (M=8.43, Chart 6.1: Benefit through Instruction
SD=2.46) that 60

students benefitted 50 +—

regularly from guided 40 +—

reading, as well as felt
strongly that students

benefitted from Math o L | | ‘ - l_
Makes Sense/Math | | |

30 +—

Percent

FOCUS (M :7 . 94, All of my students All of my students Most of my students Students on Learning
SD_2 7 I ddt benefit regularly from  benefit regularly from  benefit from the Math ~ Support Plans benefit
& ) na I |On, guided reading using Math Makes Makes Sense/ Math from an individualized
H H instruction. M=8.43 Sense/ Math Focus  Focus without additional math program. M=8.15
StUdentS on IndIVIdual instruction. M=7.94 help. M=6.50

Learning Support
Plans were also
perceived to benefit (M=8.15, SD=2.62). All three setsesponses followed a normal

Agree Neutral Disagree

and
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distribution. Responses were relatively split in all groups (agree, neutral, and disagree)
that most students benefitted from Math Makes Sense/Math Focus instruction without
any additional help (M=6.5, SD=2.84, with a relalyv#at distribution). This

information is visible in Chart 6.1.

Effect of Need
Participantsver e asked to indicate whether or not t

being too varied tbenefit from the Guided Reading Program and separatelijdtie

Makes Sense or Math Focus prograka indicated in Chart 6.2, there was strong

di sagreement that studentsd needs were too ¢
SD=3.17) . Note that SD is influenced by 8. 8
comparison, a bmodal distribution resulted from participadtesponses to the statement

that student s 0tobheaditdrem Math &akesdGensevoaMath Eatus

(M=5.43, SD=3.49). The high SD results from peaks at 0 and at 8.

Chart 6.2: Effect of Neec

50

45

40

35

30

Agree

25

Percent

Neutral

20 Disagree

15 +—

10 +— | — —

My students' needs are too varied to benefit My students needs are too varied to benefit
from the guided reading program. M=4.30  from Math Makes Sense/ Math Focus. M=5.39

Specific Barriers
Participants provided their perceptions of specific barriers to student leairtige

responses, the most highly rated was student attendance (M=9.42, SD=2.52). Second

was student prerequisite skills (M=8.89, SD=2.52), foldwy student commitment

(M=8.48, SD=2.81)Transiency, although rated highly as a barrideswning (M=7.90,

SD=286)was rated the | east hi ghlsgeCoat@al | barri
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Chart 6.3: Specific Barrier:

90

80

70 +—
60 +—
€ 50 1—
8
& 40 +—
30 +—
20 4— I ‘ i
4 L [ i | I
10 - k F [— I._
0 ' T T T T "
Student attendance  Students' lack of Student transiency is Student Other barriers to Other barriers to
is a barrier to prerequisite skills a barrier to literacy commitmentisa learning need to be learning need to be
literacy and are a barrier to and numeracy barrier to literacy  addressed before  addressed before
numeracy literacy and achievement. and numeracy literacy can be math can be
achievement. numeracy M=7.86 achievement. improved. M=8.01 improved. M=8.27
M=9.42 achievement. M=8.45
M=8.89
Agree Neutral Disagree

Qualitative Data

Qualitativedata werealso collectedhrough interviews with senior administrative staff,
consultantsand principals and some assistant/vice principals, when available. Focus
groups were conducted with classroom teachigesacy and numeracy catalyst teachers

and resource teachers.

Participants were asked to respond to several questions designed tgeoteptions of
barriers that exist to students achieving in literacy and math, a sample of which are

included below:

= =

What are some challenges to doingid&d Reading? Math instruction?
What are some challenges in using NLSD Common Reading Assessment (running

records and comprehension)? NLSD Common Math Assessment?

= =4 -8 —a -

What are the challenges or hurdles in participating in PLCs?
What are barriers to the effaat use of Rtl? Challenges in providing interventions?
What are some challenges, if any, to student reading achievement?
What are some challenges, if any, to student math achievement?

What are some challenges to using reading or math assessments at school?

Themes from this data are includedlable6.1

61
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Barriers that Exi st in Studentsod A

Lack of Attendance

Lack of Motivation/ Confidence

Low Parental Involvement / Support

Misunderstanding Parental Involvemer8upport

Lack of Support for th&eacher and School

Lack of Prerequisite Skills

ChallengingHome Life

Inappropriate Material / Grade Level

Not Enough On®n-One Instruction

Table 6.1.Data ThemesfroBar ri er s t hat Exilearn in Student s

Lack of Attendance. Although it was not always mentioned as the sole barrierwasd

frequently reporteds inextricably tied to other barriers, attendance was mentioned as one

of the greatest barriers to studentsd achiev
often linked to lower parental support for learningsdescribedas a cyclical problem,

since it is the cause of many other problems, such as falling behind, feeling inadequate,

losing motivation, etcAttendance was also labeled as the symptom to other major causes
Asuch a poor housi ngyniptoives,t ygulltawcrkalofv g lolbe 0

Teachers, LNCs, and administrators commetitatithose with attendance problems are

usually the students who need the mosthielp:t udent s on LSPs are usue
poor attendance. Students with low guided reading levels are ugweabypesvith poor

attendance. (These aré)dents who are not progressing in reading ahp@the ones

who simply show up in body t oThefligsidesis but do
Ai f students are in the bui,?dtinesogtofddtdey att endi
wi || experience success. 0

Lack of Motivation/Confidence. Some students lack the motivation to be accountable

for their own education and succeghis is identified through wasted class time, poor

attendance, and incomplete assignts, even when support is offer&bme of this
confidence is a result of what Stidentsarbave exp
apprehensive about math by the time they enter my classroom, | spend a lot of time

showing them they can do mahd be successful at it. This becomes a barrier to many of

them. Although students attendance and transiency can be and are issues, | find that the

biggest barrier is theprevious experiences of schs® .Another barrier that was

discussed s st u d e nconscibusdeaiings dsenlg fhe onén need of help and

deal i ng wi t hLSRbooklets atesfar dunkd i hdast 60 . A

A

Low Parental Involvement/ Support. Par ent s 6 apemeptpsodadutatiann s 6
wererecognized as playing major role in student success and in how students perceive
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the importance of their education. Participants commented that if students have parents
who don't care about education and openly share their opinions with their children then it
makes it harddr teachers to try to explain the importance of education to the children.

Some parti

Ci

ifAttendance
issue. The at-risk students
are not at school to receive
intervention. 'Intervention’
time is often spent
completing missed tests
(which end up being too
hard because the student
missed so much
instruction

fAttendance is the biggest
barrier in my classroom.
The students who are not
progressing are the ones
that don't attend regularly
or only attend half days.o

fi Aere are other barriers
faced by some of our
students as well, including
social and family issues
(broken homes, foster
homes, alcohol/drug
abuse, other abuses,
poverty, etc.), hunger, self-
esteem issues, seeing
value in education, etc.0

fi Bgular attendance,
nutrition, sleep
patterns/needs, housing
difficulties, more need for
pre-school math, literacy,
communication
experiences, need for
more of varied resource
materials, need more
computers, software
learning games
technological materials,
many student behaviour
problems, lack of
community/parent
volunteer involvement. o

t

pants perceived that in Amany
that many students are up playing games all night and either
not coming to school or too tired to even be able to think.
Parenting peds to be given back to parents. Accountability
for teachers has been a focus and now | believe that parents
need to be held accountable. As well as high expectations for
our students in thePaeotalt h,
support through helping theshildren with homework would
be beneficial but Athere I
with them or to helphem with math homework at home
Comments tht were shared often revealed an understanding
that there are othéarriers that cause lack of attendance,
however attendance was most frequently noted without
mention ofits causes.

S

Misunderstanding ParentCommunity Involvement.

Parents and community members repeatedly expressed

gratitude to NLSD for wanting to hetireir opinion, at every
site. Menti oned was that they
often welcomed, but that the focus group was a good way to

ask them questions. Attendance varied at each site, with
some as few as four and others as many as teah d the
information that was shared included how parents and
community members see schoafwd their involvement with
schools Because of the promise to ensure anonymity, all
parentsdé opinions are coll
varied as the petpthey represent. As a result, they may
appear to contradict one another; however, out of respect,
they ought to all be sharedt is appropriate to descrilze
collection oftheir perceptions here.

Negative Feelingen Both SidesSome parents felt
negativity toward the school
They felt that teachers judged them, and that teachers and
administrators are not very friendly toward thefrhe result

is that parents then judge the teacher, but the parans n 0 t
sure who judged firstOne parent shared her feelings about

0s

t hey

at ed;

ho

f

(

of t et

¢

t
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the SCC. She decided to join, and all there was to do was fundraising, and it was not nice

to be on because she felt she was judged. i
Ab o r i g Pareatd eaplained that it takes time for a teacher to get to know the

community, and they understood that, but they felt little hope because teacher turnover

was a constant: NnTeachers wil/ come in and o
Theyl eave and who ®leofstiared vga® thal bdeiag n&w ta ascomimunity

is very difficult for a teacher, and the parents knew it. One parent commented that the
communities are harsh because of the relationships between the school and the

communt vy . The parent was sure that it affecte
communication might end the bl ame game, wher

Adjusting to the New Way of Lifeéarents and some grandparents who practice traditional

upbringing expresed that it was challenging to adjust to the new way of life. One

family, who enrolled their students for the first year after hasoteoling and raising

them At he tiiad.itthieo baddhbugla herehildren haveastrong morals

now, andhave the teachings that they wanted them to have, that the school might not

think highly of their children because they
wishes that the school would see that raising them in the traditional way is valuable too
andthathec hi | dren are better off for it: #fAl dono
why they get treated that way and itos all ow
difference, they need to hire people who canunder§tandi o can r espect 0.

During this conversation, one parent shared that a school in the division puts photos of
children and their families in the halls so that parents feel comfortable going. This also

made students feel comfortable, because the school was more likefidme.6 s | i k e

getting greeted at the door. And it feels g
Wait Until Phewadte Begdged in a conversation
behindd. Al t hough they expressedngan under st
through from grade to grade, they shared tha
would choose to fight with children who didn

aboutschooil f you wait for when tParentgéuggedr eady, tF
teaching things that were more relevant to Northern students so that students could see

the value. Atthe same time, howevaa,pent s added that it is a st
learnt h at mdved aléng anyway.

Caring TeachersParents exmssed that they know that teachers care, but that they

wanted to emphasize that caring makes all the difference. They said kids need to see that
teachers care. AMany students dondét have pa
they dondteihtatveer G.upport
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Parents wondered how much teachers knew about the North before arriving, and whether

or not they realized that At heyThehoul d be he
communicated that a good messageé&zhersvould beto know that caring is part of

learning.

Organizations Working TogetheAlthough there was much variation from community

to community, during several focus groups, parents explained that if the school and

community organizations would work togetheons, including the town, that maybe they

could make a difference for kids. In a couple of the communities, strong connections and
progress were being made, and because of the success in those places, parents and
community members wanted it in their comriti@s as well. In others, there iperceived
disconnecbetween the school and community, and organizations within the community

One parentdos statement provided a good examp
important, and so | wish | had some toolsrfor child for literacyi there is no library or

b ook st o Amothdr pareet wished for a support network for parents, or maybe a

pl ace where they could | earn how to prepare
talking, but nobody does anythingo.

In communities where the school is better linked to the community, there was a feeling

that everyone was working in the same direction. One parent commented that he could

see that. He said, fAeverybodyOos edtoype ng. We
invol ved. It is a need. o

Personal Experienced?arents wanted to share that even though residential schools

predominantly directly affected the grandparents of students currently in schools, that the

effects linger today, and theome areuite profound. AsnEder shared that she
want teachers to forget that the parents of these children did not have the same upbringing

as they might have if they would have had parents living at home, so all of their children
arenot e x pngupbreging eitheg st r

filt is only with compassion and an attempt to understand that we will all get
better togetherAnd it is good to just talk about it. Talk about it. That is

how we build understandingdnd part of our job is to reasswstidents, and
parents too. Reassure them that they can trust the schools. That school is a

safeplacel n r et ur n, I hope that schools donodt
look at us. We get discouraged when it comes to culture. You have to have
an opermind. Webre all on the same team, but w

need holistic approaches. We candét compal
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We need to work together so the kids are functioning and successful
anywher eo.

Some schools invitel&ers to come inrad share spirituality and understanding. They

feel welcome in the school s. And school s ar
Ant hem, and Cr e eThéreiargcegnition éf the cortnectioh hetween .

language and spirituality. This @s hope.

Openllng up the school to the cu‘ltlwas mentioned as a. Fl want them t
benefit, as was the school opening up to the community. wedre doing al
Parents spoke of the need for broader celebrations, where :jhem to go to school every
learning is the focus, and where students are publicly awar e

AWe need to make a big dealdrPliant a seed
hat books are

—

Lack of Suppprt for the Teacher,School and Division.. Not | . My ek
all of the barriers were perceived to stem from the child, bul wri t e, and und
instead existed within the school. Explained was that

ti hoolsd ondét do ever thincﬁGradelevels
SOMELMESCHO0 i y Y because if you scrape by,
that students are engaged. At times, student engagement{ peopl e | ook do
motivation is a matter of low priority, especially when stude| _ )

dinf tlvMakin mall chan lik nsurin AfSchools canodt
atten.lnrequen yMaking small c a. ges li ee_ suring C|responsibility
materials are relevant, as Wa$ ensuring that guided reading| for schools, parents have to
time started together, on time, would be benefiGalce share.o
stud_entsgre able to confrgnhtewfegrs and see real Ilfe Al want oo
applications to the material, learnings reported to improve.| and graduate. o
fAnother barrier might sometimes béaak of teacher
consistency with literacy and numeracy programs and
learning. The greatest barrier of these issisaghen people
seebarriersas reasons not to deliver curriculum or to remediate students at levels 1, 2 and
3. You must try to do both drthis requires a lot of suppaatn d under st andi ngo

il dondt want
me and drop ou

In addition, ensuring that curriculum is relevant and exciting will provide students with

Aireasons to want to | earn. I't can't be borin
reward that keeps thenyti n Qespde all of the perceived barrieosierespondent
illustrated gohilosophyofb el i evi ng t hat al l students can |

success in literacy and numeracy. Schools need to create ways to go around over or under

the perceivedbarriers and create a measurable ongoing learning experience that expects

S u c ¢ Oree seacher commented that by listening and thinking atdooitnthey were
serving, they saw the issues in a different
math kecause the Math Program is so abstract. It needs to be more practical and in line
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with student experience. With both Math and Literacy, many students struggle with
symbols. They can hear and understand most things but whenes done to write or

read tkey struggle. I can tell them a story and they get it. But if you give them a sheet of
questions they don't get it. | think this is partly because the students come from and Oral
Tradition, and we expect them to do well in a Written itrad. We need tepend less
time on TESTS and more doing and talking about real life practical things in the students

worl d. o

Participants felt that Math

Makes Sens

map in their learning and reading levels. In my clddsogs, | find they range from
Grade K5. Attendance and behavioare other issues faced within the classroom. There

needs to be major support

put i

n place

Lack of Prerequisite Skills. Teachers felt thagomefistudents
lack the skills necessary to experience success at their grad
levelwithaut ext ensi ve andm@apytobtheseo
students alsbave poor attendance patt@in8ecause of class
sizes and other studentso
difficult to help students catch u.eachers and LNCs also
di scussed a phenomenontref §
students give up before they try, perhaps from fear of failure
For some students rich in their First Nations language, Engli
as a second language is a learning barrieducators shared
words such as fl ack of resp
often shared that there was a lack of understanding by the
school toward the community. As stated earlieg &lder
shared that Athere is a
to school and that feel.i

n

f ee
ng

Challenging Home Life. Respondents in this study at most
levelscommented hat studentsdé supp
role in whether or not students could be successful at schoo
Although the issues were labelled in different ways, many
participants felt that for themost part, student ability was not
the barrier, but rather challenges surface as a result of socig
issues, lack of parental support at home and at school, and
general lack of respect for and poor attitude about school an
it's importance in life.In some homes, students assumed a lo
of responsibilities, which affected their ability to perform at
school or to attend at all.

AThere is a |qdg
placed on the classroom
teacher to meet numeracy
timelines, and with such

poor attendance from some
students, | feel that we are
forced to move students
along with the pace of the
class. | don't believe that
students benefit from this.
What strategies can we put
inplacefor | ow att

i Bar r.imply stopping
students from learning.
There are few barriers that
are really barriers. The )
following impede learning:
Home situations from
nutrition, to sleepless nights,
to no boundaries, to fighting
parents; Learned attitudes
towards learning: Learned
helplessness, weak delayed
gratification, no frustration
tolerance, no understanding
of the link between effort
and learning; No social
contract with school: where
there is no trust in a school,
and no expectation that one
goes to school to work there
is no expectation that school
is then about

Ter
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Inappropriate Grade Level / Materials. Although there are interventions in place for

students, one of the barriers that teaslard LNCs experienced was thasiéxtremely

challenging to work with students who are substantially behind their grade level. Ata

point, materials become inappropriate for st
embarrassed A S o mare slavated ® @ grade level whibley are not capable of

working in at the timgbut with supports could achieve some success, both working at

their own pace, and with | earning Someogr ams t
reported that the stient® | are lewesthen the actual textbook. They need to work
on basic skills when they first entOee t he cl

teacher reported the NLSD Numeracy Assessments as a barrier, referring to the need to
assess studés when they are not ready.

Not Enough Oneon-One Instruction. Teachers and LNCs, as well as administration
reported that there wasnot enough time for t
who require oneon-one instruction.Because of the mbers of students in classrooms
andthoseneedingtier 2 or 3 interventions, th@ossibility of providing one@n-one

support for all who neeid, for as long as they needit, was notrealistici One t eacher |
responsible for teaching up to 5 different Math levels in class and teaching students with

guided reading levels-Z7 in one classroom. Teachers are spreading themselves thin

trying to differentiate instruction. If we group students byighior literacy and

numeracy activities throughout the day, this would be more manageable for one teacher

to address an entire classroom of students, rather than have to run back and forth to teach
different lessons as part of one guided reading/ m@ath s i on . 0

Section 6 Summary.Although it was perceived that all students benefit through regular
Guided Reading and Math instruction, as well as through LSPs, several barriers were
perceived to negatively impact student achievement.

Perceived barriersiclude nomattendance; lack of motivation or confidence; lack of
parental involvement; misunderstanding parent involvement or support; lack of support
for the teacher, school, and division; lack of prerequisite skills; challenging home life;
inappropriatenaterial / grade level; and not enough-omeone instruction.
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/. WHAT ISTHE PERCEIVEDEFFECTIVENES®FPLCSAND
RTI FRAMEWORKS?

Quantitative and Descriptive Survey Data

This final question required that participants respond to items measuring perceived
effectiveness of NLSD PLCs and the Rtl framework. There were 13 items designed to
collect these perceptions, based on a Likert scale of O (strongly disagree) to 10 (strongly
agree). These statements are listed in Table 7.1.

Table 7.1. Statements Axcess Perceptions of Effectiveness of PLCs and Rtl
Frameworks

TheRtl framework helps me focus on students who need more assistance.
We are very good at working together to improve student learning.
Interventions are used mostly for students with Learning Support Plans.
Interventions are used for my entire class.

Tier 2 interventions are sufficient and beneficial for my students.

Tier 3 interventions are sufficient and beneficial for my students.

Our PLCs keep me focused on what | need to do for all learners.

Our LNC regularly attends my PLC.

We plan for PLCs but are sometimes just too busy.

PLCs assist us in engaging in collective inquiry on issues of teaching and learning.
Interventions wouldvork if we just had more time.

I am skilled at developing Tier 1 interventions for my students.

PLC effectivenesM = 6.64, SD= 164, SEM= .14, range= 1507 10.

Variable Mean Standard Deviation Standard Range
Error
Reading Effectivenes 7.60 1.74 16 2.57 10
Math Effectiveness 7.63 1.39 14 4.437 10
Rtl Effectiveness 7.58 1.80 15 2110
Overall Effectiveness 7.49 2.22 .18 07 10
PLC Effectiveness 6.62 1.67 .16 1.5071 10

Paired samplestests revealed that PLC effectiveness was rated significantly more
poorly than reading effectivene$$103) =-6.54,p < .001 math effectivenes$(92) =-
6.81,p <.001, RI effectivenesst (131) =-7.55,p < .001, and overall efféiwenesst
(133) =-6.75,p < .001.

All variables were also significantly positively correlated
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Reading Math Rtl Overall
Effectiveness  Effectiveness Effectiveness Effectiveness
Math r (94) = .75*
Effectiveness
Rt r(112)=.75  r(97) = 61*
Effectiveness
Overall r(112) = .59 r (98) = 58 r (151) = .74*
Effectiveness
PLC r (108) = .52 r (93) = 54* r (132) = 50 r (134) = 51*
Effectiveness

The data that follows in analyzed accordingwo tategoriesEffectiveness of Rtl (Chart
7.1)and Effectiveness of PLC Frameworks (Chart 7.2).

Effectiveness of Rtl Framework
All responses to the Rtl Questions were positively oriented, indicating that participants
felt the Rtl framework was effective. The means, although positive, are relatiwedy |
than other questions€.. benefit of Guided Reading Instruction), perhaps indicating less
certainty and consistency. Details can be inferred through the responses from the

qualitative data.

Chart 7.1 includes data revealing thaisnparticipantselt that they were generally
skilled at developing Tier 1 interventions for their students (Mean=7.59, SD=2.31), with

a normal
distribution.
Many felt that
they would
benefit from
having more
time for
interventions
(M=7.19,
SD=3.07). The
high SD comes
from a bimodal
distribution with
peaks at 10
(strongly agree)
and 5 (neutral).

Chart 7.1; Effectiveness of R

50
45
40
35 4
E30 HE——
S 25 4— - =
& 20 4+ —— [ b | [
15 +- 1 | 1 |
10 +- — | | |
HAHHHE O
0 T T T T T 1
The Rtl Interventions Interventions Tier 2 Tier 3 Interventions | am skilled at
framework are used are used for interventions interventions would work if developing
helps me mostly for my entire  are sufficient are sufficient we just had Tier 1
focuson  students with class. M=7.13 and beneficial and beneficial more time. interventions
students who  Learning for my for my M=7.23 for my
need more Support Plans. students. students. students.
assistance. M=5.78 M=7.36 M=6.73 M=7.59
M=7.57
Agree Neutral Disagree
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Tier 2 interventions were perceived to be more effective (7.35, SD=2.34) than tier 3
interventions (M=6.72, SD=2.91). In faotsponses to the statement on tier 3

interventons werdri-modal, with peaks at 8 (agree), 5 (neutral), and 0 (strongly
disagree).The Rtl framework is perceived as helping respondents to focus on students
who need assistance (M=7.58 SD=2.50), however there appears to be discrepancy in how
interventions are used. A flatter distribution reveals that many perceive interventions are
used for the entire class, however a high number are neutrabaralisagree. In

addition, a timodal distribution indicates a spread in distribution for perceptions that
interventions are used mostly for students with Learning Support Plans (M=5.77,

SD=3.12)

Chart 7.2 contains information about the effectiveness of the PLC framework.
Participants indicated that they are good at working together to improve student learning
(M=7.52, SD=2.66), and that the LNC regularly attends the PLC (M=8.42, SD=3.62).
Note that 42.5% completely agree, 11.9% completely disagree, resulting in a higher SD.
Participants felt that PLCs keep them focused (M=7.32, SD=2.90) and that PLCs assist in
engaging in collective inquiry (M=7.32, SD=3.07) (flatter distribution, bukioggafrom

neutral to agree (B). A flat distribution revealed that participants have differing
perceptions in response to planning for PLCs but are just too busy (M=4.91, SD=3.67).

Chart 7.2: Effectiveness of PLC Framewc
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We are very good at Our PLCs keep me Our LNC regularly We plan for PLCs but are PLCs assist us in

———

working together to  focused on what | need attends my PLC. M=8.42 sometimes just too busy. engaging in collective
improve student to do for all learners. M=4.94 inquiry on issues of
learning. M=7.52 M=7.08 teaching and learning.

M=7.32

Agree Neutral Disagree
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Qualitative Data

The questions designed to collpetrticipantéresponses to the effectiveness of the PLC
and Rtl frameworks include:

1 What is the most valuable outcome of PLCs and the Rtl framework?
1 Describe ways in which the PLC has been used for Rtl.
1 In what ways is Rtl used to impact student achievé®en
How have you provided Rtl for students?
1 What is the most valuable outcome of PLCs and the Rtl frameworks?
How has the PLC improved student learning?
1 In what ways is Rtl used to impact student achievement?
What strategies are used at your school to Rigps or the Rtl framework going?
1 What have you noticed as the most valuable outcome of PLCs and the Rtl
frameworks?
Themes from the data are included in Table 7.1

=

Effectiveness of PLC and Rtl Frameworks
Focus on Student Support
Provide Differentiation

Depends on Teamwork
I —
Not Enough Supporigt Tier 1 and 2

Gap in Support at Tier 3
Not Enough Time
Table 7.1. Effectieness of PLC and Rtl Frameworks

Focus on Student SupportParticipants felt that the Rtl framework provides a structure

of student support. The system helps teachers (and administration) focus in on where

students need help, and creates an opportunity for teachers to design strategies to help.

Noted is that ifs anexcellent model to identify and help students, and its purpose is to

assist as many st ud elnstaxleaastructpre te ensubelstadertish at ne e
are seen for their supports. It creates acco
parents what Alsoperceiged fvas that he system s effectirestudents

with minor gaps in their knowledge, but for larger gajpskes a long timeor

somet i mes .dLongaion®nentioned ake time, student motivation, gpe

of support providedParticipants saidhore LNC support would be beneficial over tutor

support, or possibly more extensive tutor training for explicit teaching stratégied. |

ensures that all students experience some level of succet®at aodso that no one

studenftgets left behind. I find it is working quite effectively in my classroom and in our

school . o
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Provide Differentiation. Rtlis perceived asraeffectivesystem for differentiation.

Perceived was that Rtl is designed to provide appropriate instruction for all students, and
for those who struggle, additional supports are to be avail&@bfeerentiation is a

common word at NLSD, and data from the surveys, interviews, and focus geveps

that it is o acommon working conceptt is seen as a system desigffiealhdp
studentdridge the gap between what they know and what they should know at this stage
of their school career. | think it is a good thing to keep trying to engage students in
intervention, as some benefit greatly fromeon-onew o r Kaicedwas thaRtl gives
students a space to learn at their own pace, bec#tusakes it acceptable for them to

fAll in all, | am very satisfied
with the way that my principal
and LNC have structured and
implemented the NLSD
Guided Reading Program and
Numeracy Initiative. Our PLCs
are becoming increasingly
productive, and | believe our
students will benefit from this.o

fProviding students the
supports they need to
successfully achieve
outcomes. As for
effectiveness- students are
definitely receiving some of
the supports and interventions
needed, but there is never
enough time and manpower to
be as effective as we would
like.o

fl am aware of ways to do Tier
1 interventions, but finding the
time to fit it in doesn't always
happen. | need help
implementing, not developing.
Tier 1 is important to help all
that struggle and that need
some intervention in certain
areas...At Tier 2 there is help
from the LNC for those that
tend to struggle on a more
regular basisé T i e seen®
to be that impossible step. It
seems impossible to get some
students that you know need
that daily help; to get them
that assistance or help is
outside of my control.0

wor k at t he | e wentionddhr@augh needo .
interviews and focus groups was a realization of success.
As teachers worked with Rtl (especialliers1 and 2),

they found it to be very effective. Providing teachers with
literacy and numeracgatalyst teacherss well as LNC
support wayiewed as key to the progress made over the
past years.

Depends on Teamwork.The PLC and Rtl frameworks are
highly dependent upon a system of communication that is
effective and responsive. It requires teamwaogkiucators
getting together tdiscuss data and opportunities for

students to get the help that they need. This system ensures
t h ad child slips through #hcracks in the educational
systemo0 because all in the
needs.It was noticed thatvas that PLCs and Rivere

starting to move teachers out of their isolated classrooms to
a collaborative model where all work together ssues.

Al't has all owed me to assi st
team approacho. Teachers

in isolation:ANot to work in isolatioris very important to
me . 0 Wor king coll aborat.
for teaches to meet a practice that is challenging to do
ot h e r Wheyshae allofved us to monitor student
progress more closely than we would have in the past and
to discuss what steps we will take when student's aren't
progressing. They have also broughtagether for the
purpose of collaborating and problem solving, looking for
solution, shar i n#lsoiapprecated and
was the opportunity to work on academics with
administratiori something that was new to many.

v el

schoo

apprec
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Important to success wé#sat schools were able to move the concept from theory to

practice, and this was challenging at timesii Th e s e

progr ams

74

require t

accountable for all of their students, and in theory provide supports for all students who
show great need. | sap theory' because | feel that a lot of teachers go through the PLC
and intervention motions without using them as effectively as possible. In my school,
both Guided Reading and the Numeracy Initiative are closely monitored by the LNCs
which is | think tle main reason for their success. Our LNCs work hard to ensure that
things are done properly and according to the timeline. If all teachers would buy in to the

process and PLCs, the

Community

oflntHisear ner s

case, anth otherswasevidence of staggered sense of teamwork. This evolved from
disconnects between how interventions were intended to happen and instead of staff
working together, students moved through a system of working with one teacher and then
going to another with no communiaaiin between. This disconnettipped away at
the wholistic design of the systeand a sileto-silo system taking its place. The costs

~

are high. @e teacheadmittedt hat Al don'

thing | see is that thetudents go once and come back with a higher score on the math

test . I don''t know i f

Not Enough Supportsat Tiers 1 and 2 Many

respondents (interviews and focus groups) commented
that Rtl is developing throughout the division. Since its
inception, schools have come to use it in ways that sho
measurable benefiReported howeverwas that more
supports areeeded at Tiers &nd 2. Teachers, LNC, and
some administrators revealed increasing knowledge ag
how to use Rtl and PLCs to benefit students, but were
quick to admit that the numbers of students requiring
assistance often taxed the system, and made it less
effective than it needed to be&iRtl helps students who
need the extra assistance or differentiated instruction, |
too many students need this assistance, which results
students getting intervention often months after a unit i
over, and this seems counter proiilke. Solving this
problem was obvious to many. Teachers, LNCs, and
administrato s r equested md&oneofL |
this bottleneck at Tier 2 was reported to be possibly
because teachers were placing too many students at T
because haveepough ofd repettoire of Tier 1
i nterventions: fATeachers

wonderful in theory, but it is
unrealistic in terms of having
enough man-power or hours in the
day to deliver it effectively.o

fiThe pur po s estuderts
to receive the supports they need
in order to be successful at their
personal level while trying to
assist them in becoming grade
level academic achievement. | find
that in my school it is a process
that has come a long way in the
past few years BUT has a long
way to go. We need more people
who can help students in this
area...maybe even hiring some
Teacher Assistants (not Tutors)
for some classrooms. Then that
way they are not designated to
one student but can work with
many. Like | said we need more
time, people and support from
division and gov't to make the Rtl
successfullllag

t really know i f it
t hat i s all t hat i s be
il feel t hat t he

under st

students move from Tier 1 to Tier 2 and they are placin
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way too many students into Tier 2 expecting that LNCs will work with them and then
they don't have to work ith these students in the classroom because the LNC is working
wi t h tBéttermomtunication and understanding is required.

Inadditionbecause Rtl and PLCs are being discusse
effect is developing in the high satis, where high school teachers are wantimage at

t he s e c o nAkdaragthd heghr selhool stutdents in our school, therBgram is

extremely underused. Currently there are no students in my courses who have a learning

support program that | aaware of. | do try to use interventions in the classroom (which

| suppose would be considered tier 1) when | personally notice students who are falling

behind or need help with a conceépt

Gap in Support at Tier 3: As stated above, educators in the domshave moved the Ril

initiative forward and have addressed masyes in order tbenefit students, but
especiallyemphasized was gap at the Tier 3 level. Data gatheiredn surveys,

interviews, and focus groupsvealed evidence that the Resowsupports are largely

absent from the PLC and Rtl processAlthough some schools were the exception,

supports from the Resource area wazeceived as largelpeffective resulting in a stall

at Tier 3.Perhaps this is due to requirements of theresourt e acher sé j obs, pe
to different role perceptions, or perhaps its due to lack of communication between the

division and schools, or within the schools. Nonetheless, the result is a gap atier 3.

following quotegell the story:

il have notexperienced Math interventions as a result of low test marks from my
students' math tests. | have worked with LNC to do key math assessments on up to
8 of my 21 students. Tier 2 intervention has been somewhat effective in the
classroom, as many studentgarow on LSP's. Tier 3 support has not been as
effective as it can be, as the Resource Teacher has been absent for quite some
time. In order for this program to be effective in schools, effective communication
needs to take place between the classroonhezat NC, Resource Teacher, and
Administration (as well as any tutors or additional support staff).

ARTI helps provide a framework for who/what/when a student needs support in
their learning. Its effectiveness has been extensive in tier 1 and 2, holfeeér,
we lack in our ability to fully support tier 3 students.

A Sidents put into tier 11l lose intervention from tier I

fil find that the Tier 1 and Tier 2 are effective. However, the Tier 3 are almost
never dealt with. Our specialdedepartment isoo busy filling out paperwork to
interact with students and aide teachers.

fil do not see a lot of avk being done in the third tigr
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fiGenerally it seems the resource teacher's jobs have changed to be a more
administrative position. Rtl seems to put moneis on the teacher when more

support is needed.

AThe purpose of Rtl is to provide appropriate instruction for all of our students.
Part of that model requires supports from Student Services. Our school division
struggles, I think, to provide those supgdn a consistent manner.

AThe Rtl model is fantastic, however; speaking from a school/LNC perspective, it
is frustrating because when students are not succeeding in my Tier 2
interventions...they do NOT go to Tier 3. | have no support frorReéseurce
Teachers at my schodlhere are about-@ students who have maxed out in
interventions with me, and | have asked for support and some type of
programming from special ed and was denied...so the student is with me for the
year, struggling and | do not haxthe expertise nor the time to address the gaps

the student's have (we are talking §ears of gap9).

76

ALNCs and Resource seem to work in 2 different worlds. Resource doesn't seem to
have any idea of how to get students support that | feel theyResalrce
doesn't seem to want to work with the identified students. They seem to be doing a

lot of paperwork, but to what extent | don't know.

i Movement into Tier t hree

| e Ravess

teachers with more questions to astrttanswers and support given. Tier two
intervention disappears, and suddenly the weakest members of our staff are given
to the students who struggle the most. Extremely problematic. Our Tier two
students work wi LNC who helps develop programming for them in numeracy.

horri

fi

Our tier 3 students recei

Not Enough Time Participants reported that the Rtl and PLC]
frameworks are effective, b
enough time to completel a@f the interventions that students
need. This wanoticedacross the board, but especially
regarding the math initiative. As a restdtachers reported
resent ment to having to fil
enaigh time to spend with studenfi:would like to see the
required time limit/paper work to be less. | find that the child
who really needs help has to wait far too long and doesn't ge
help fast enougho, while at
would allow schools to address moréenventions as well as the
reporting Inlenkibvwould be very effedive if we

had more time and personnel to work with students who neeq

fRtl is effective but time is
usually our enemy;
especially in

fiMost students
another will need intervention
help with some of their work.
The trick is always lack of
time. We do our best as a
team to get the help out as
quickly and as specific as
possi bl e. o

il see the
way to help our students at
all levels. However, | feel like
we do not have enough time
in a day to help all the
students that require help.o

RTI|

(2]

wor k

c

uppor

chers

W

no
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mosto Al so reported was t hathelNE ®dethewarls@andt enouc
asaresul eachers perceived the LNC as helping s
accountable to their time and work with ALL students. Not be tutors to certain classes.

Work in all of them. o

Stressful for the Teacher. Some participantsaid that Rtl and PLCs movieg focus of

the problem away from its source and onto the teacher. Struggling with the initiatives,

one teachecommunicated that his perception is that the purpose was not to help students,

but to cause stress. 0The spfortegrioessandpldce Rt 1  was
roadblocks in front of students who actually need more help, by placing the onus on

teachers to prove that they have helped. Rtl rapidly became about teacher accountability

and not about student achievement. While they are natatiyiexclusive, and not both

important, the focusonteactec count abi | ity actually decreas
Teachers reported that they are unable to meet the needs of all students, but are feeling

stuck between doing what they know the stidaeed (even if at a slower pace) and

what the division is calling for, so some ma
initiative of timelines is very stressful on teachers and students are not understanding or

retaining the information being tglat to them. They don't have enough time to explore

and understand each topic. Plus with the time constraints, teachers are starting to ‘teach to

the test' and cutting out | essobependnpat are n
on how Rtl is structeed in the school, also reported was that the initiatives cause stress

for the LNC teachers: A | LIN@sddbe actoantabldfdtre onus
interventions, which i s unr elmadditientsomeoiwi t h al |
the new teachers reported that they were not provided with eindfogmation, and felt
stressed that t hheawe bekbmn hkne rttwoyears.df  ddb'tknmowt : A

what RTI was from other school, | would have no idea. NLSD has provided me with

absolutely no PD around tlis

Section 7 Summary.The effect of the reading and math initiatives were perceived to be
the highest among all initiatives, seconded by Rtl and the PLC.

The PLCs and Rtl frameworks were deemed both effective for some reasdns,

ineffective for others. They were perceived as effective due to their focus on student
support, differentiation, and teamwork, but they were perceived as ineffective because
there are not enough supports at Tiers 2 and 3, there is a gap in supporBathere is

not enough time available to do the work required, and it is perceived as stressful for the
educator.
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1. The NLSD BCOL initiatives received positive perceptions overall, howeaotigll
participants were awaud the strengths and appropriateness of the initiatives given the
context of the division and people it serves. Given the high turnover of staff and the
promise of the BCOL, directed, purposeful, and consistent communication ought to be
created and shate¢hroughout the division and its communities.

2. The most important work of senior administration is to communicate a consistent,
directed message for all NLSD staff. It is recommended that NLSD engage in an
authentic visiorsetting exercise, followely the creation of principlesvhich ought to
serve andyuide their work Subsequently, atlecisionmaking andnitiativesshould be
aligned to thevision and principlesather than to the people and positions, serving as a
model for all decisiormakingand initiatives at the school level.

3. Educators working for NLSD are certified professionals, trained to make professional
judgements and decisions. Provisions ought to be clearly articulated through the BCOL
to ensure that its purpose and integaity maintained, but also to ensure that teachers do
not abandon their professional judgement in order to meet initiative requirements.

4. The Professional Learning Community construct was reported to be an integral part of
the perceived success of BCOLsgde its dual role and variations in its

conceptualization and execution. NLSD ought to instead consider using data walls for
the reporting and collection of data, and consider the primary function of the PLC as an
opportunity for teachers to dialoguedacapitalize on collaboration and teacher learning.
NLSD ought to also consider increasing PLC time.

5. Administrators and supervisors were reported as significantly advantageous to the
BCOL initiative when they were involved in the PLC process. NLS@ukhconsider
immersing all administrators in authentic PLC and action research training, and require
that they participate as committed and fully participating members of PLCs.

6. While participants in this study reported that the NLSD Numeracy Indgiatas

challenging, most indicated that it would be a mistake to lose them, but instead suggested
that they be revised. NLSD ought to revise the Numeracy Guidelines and Assessments to
better reflect the context of the learners and the outdzased curricum. The

Assessments must also be reviewed on a regular basis, with yearly changes being
reported to the schools.
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7. Collegiality and learning together are pillars of the BCOL. NLSD senior staff and
school administrators must ensure that the role of @ is collegial and not perceived
by teachers as supervisory.

8. Collegiality and learning together are pillars of the BCOL. LNC teachers ought to
want to work with teachers, engage in collaborative teaching practices and problem
solving, and serve adrategy catalysts in order to best take advantage of the promise of
BCOL.

9. The success of BCOL is dependent upon the contribution of everyone in the school.

Resource teachers were perceived to be absen

experts in teir field. The role of the Resource teacher ought to capitalize on their
expertise, and ought to include that of supporting teachers in the classroom by providing
active, sustained, and engaging instruction for students who are referred for Tier 3
interventions despite the outcomes of the referrals.

10. The success of BCOL is dependent upon the contribution of everyone in the school.
Resource teachers were | argely absent in
teacher ought to include training acmteaching with tutors to ensure that they

understand the depth of the strategies required for instruction at Tier 3.

11. NLSD experiences high teacher turnover from year to year due to various factors.
Even thougttraining is provided for staff, sono®nsultants and educators perceived that
it is not enough NLSD ought to invest in consisteefichetraining for BCOL through
consultant support, rather than rely on LNCs for training

12. The BCOL made teachers aware of the need for differentiabareMer teachers

wanted more training in differentiated instruction related to both Reading and Math.

NLSD ought to provide targeted professional development in areas requested by teachers
(through their PLCs) in order to best serve the needs of teactiessuaents in the

school.

13. Educators, students, and parents praised the book rooms supporting the Guided
Reading program. Continued efforts ought to be made to ensure that the books are
culturally and contextually relevant.

14.Hearing about the saess of the initiatives within BCOL created a demand for the
initiatives and resources at the high school leWsources ought to be sought in order
to support the BCOL for both Numeracy and Literacy at all grade levels.

BCC
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15. Parents and community mend&uded NLSD for providing parents and community
members the opportunity to share their opinions. It was a strong indicator of value and
trust. NLSD and schools should make it a priority to collect opinions in ways that make
the parents and community mbers feel welcome and comfortable, and then ought to
make changes and celebrate changes based on those opinions.

16. Parents and community members are a critical part of student achievement. NLSD
should consider broad, innovative, and intensive comiyie@nigagement initiatives
targeted at reciprocal understanding and service.

17ZNLSD families, parents, and communities
NLSD schools ought to take the lead in directed commuamngagement initiatives that
reach out and are famitgentric versus schoalentric.

18.NLSD and NLSD schools ought to take the initial lead in engaging community
organizations in crosgrganizational initiatives to better support families.

19. Parents and community members in thos@munities which frequently celebrated
student success by giving books and educational prizes to students which further supports
the initiatives ought to continue that practice.

ar
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Appendix A: Survey Questions
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For each item indicate how strongly you agree on a scale of O (completely disagree) to 10
(completely agree). SELECT n/a IF NOT APPLICABLE.

Section 1

S N

o

9.

10.

11.
12.
13.

14.

15.
16.

17.
18.
19.

20.
21.
22.
23.

24.
25.

| have a strong understanding of the components of a balktecady program.

| have a strong understanding of modeled, shared, and guided approaches to instruction.
| have a strong understanding of the NLSD Guided Reading Assessment Guidelines.

| have a strong understanding of the NLSD Math Assessment Guidelines.

| have a strong understanding of how PLCs fit with the Response to Intervention (RTI)
framework in NLSD.

| have a strong understanding of how to provide interventions to students who require
extra time and support.

| have a strong understanding of the @i¢he LNC teacher in supporting math and

reading achievement.

| have a strong understanding how the Saskatchewan Curriculum relates to the literacy
and numeracy initiatives.

The data generated from guided reading provides me with informationugein my

ongoing practice.

The data generated from the Common Numeracy Tests provide me with information that
| use in my ongoing practice.

Guided reading helps me prioritize areas of instruction in my classroom.

The Common Numeracy Tests help me pripgitareas of instruction in my classroom.
Guided reading assessment gives our PLC data for communicating about teaching and
learning.

Common Numeracy Tests give our PLC data for communicating about teaching and
learning.

Guided Reading is a key instructidba@proach | use in my classroom.

| use a recommended major integrated resource (MIR) in ELA instruction (Collections or
Cornerstones or Nelson Literacy or Crossroads or Sightlines)

Math Makes Sense or Math Focus are the central resource in my classroom.

The NLSD Numeracy Guidelines and Timeline are used in my classroom.

| have to adapt the NLSD Numeracy Guidelines and timeline in order to use them in my
classroom.

The resources and supports necessary to implement the math Learning Support Plans are
sufficient.

There are sufficient leveled books available for guided reading instruction.

The data provided by Guided Reading are instructionally valuable and relevant.

The data provided by the Common Numeracy Tests are instructionally valuable and
relevant.

The Guided Reading data assist me in the development of appropriate interventions.
The Common Numeracy Tests assist me in the development of appropriate interventions.

In what ways have the Guided Reading Program and the NLSD Numeracy Initiative been the

most valuable for your work as an educator?
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Section 2

Literacy has improved in my school as a result of Guided Reading.
Literacy has improved in my school as a result of the leveled texts and book rooms.
Numeracy has improved as a result of the ugdaih Makes Sense / Math Focus.
Numeracy has improved as a result of the use of the NLSD Guidelines and timeline.
All studentsdé |iteracy |l evels are assessed
(running records and comprehension).
Only students who are atkior literacy are assessed through the Guided Reading
assessments.
Guided reading in small groups is a way to differentiate instruction for students.
All studentsd numeracy skills are assessed
the NLSD Common nuaracy chapter tests.
9. Only students who are at risk for numeracy are assessed through the major integrated
resources and the NLSD Common numeracy chapter tests.
10. PLCs assist mwith planning intervention in literacy to improve student
achievement.
11. PLCs assisme with planning intervention in numeracy to improve student
achievement.
12. Differentiation through planned interventions has helped my students achieve.

arwbOE

o

©~

What, in your opinion, is the impact of the Guided Reading program and the NLSD Numeracy
Initiative on student achievement?
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Section 3
1. Reading and/or math interventions for identified students occur in our school.
2. | receive sufficient division support for the guided reading.
3. I receive sufficient division support for the math program and assessment.
4. The time that is set aside for PLCs is appropriate for us to discuss best practices and
plans for interventions.
5. The time that is set aside for PLCs is too short for us to discuss best practices and

plans for interventions.

6. The time that is set aside foL®s is too long for us to discuss best practices and
plans for interventions.

7. The assessments available in the Math Makes Sense /Math Focus resource as well as
the NLSD common assessments are sufficient for the instruction of numeracy in my
classroom.

8. Weneed more resources for adequate instruction of numeracy in my classroom.

9. I received sufficient support in understanding how to enter assessment data and track
student progress on the divisionbds database

10. I received sufficient support to implement mattatrgng Support Plans.

11. Our school administration is integrally valuable in the development of PLCs in our
school.

12. Our school administration is integrally valuabiehe delivery of guided reading in
our school.

13. Our school administration is integrally vahla in the improvement of math
instruction in our school.

14. The role of the LNC teacher is integrally valuable in supporting reading interventions
planned in the PLC.

15. The role of the LNC teacher is integrally valuable in supporting numeracy
interventions planed in the PLC.

16. Division personnel are integrally valuable in the development of PLCs in our school.

17. Division personnel are integrally valuable in the development of guided reading in
our school.

18. Division personnel are integrally valuable in the improvena math instruction in
our school.

What supervisory or administrative practices best help you in the implementation of the Guided
Reading or Numeracy Instruction?
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Section 4

whN e

14.
15.
16.
17.
18.
19.
20.

| have a strong level of expertise with the Guided Reading Assessments.
| need to learn more about how to assess Guided Reading.

| use the data generated from the NLSD common math tests to construct
interventions for students.

The time involved in tracking student achievement in guided reading is appropriate.

Tracking student@hievement in guided reading is too the@nsuming.

The time involved in tracking student achievement in guided reading is appropriate.

Tracking student achievement in math is too tcoasuming.
| collaborate with LNC teachers and other teachers whegznglthe data.
Our school 6s professional devel opment

. Sufficient time is provided to facilitate collaborative work in our school.

. Our staff has the opportunity to analyze data and share the results of our practices.
. Guided reading assessments are used to inform instruction in the classroom.

. Common math assessments are used to inform instructional decisions in the

classroom.

| am a better teacher as a result of using student achievement data.

| learned more about my stents as a result of the guided reading data that | collect.
| learned more about my students as a result of the math data that | collect.

My teaching practices have changed as a result of guided reading.

My teaching practices have changed as a resulteafiiath assessments.

I learned more about what | need to work on as a result of math data.

| use interventions tassist students at risk.

Describe the extent that student assessment data impact your work.

85
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Section 5
1. Student learning data is discussed during every PLC meeting.
2. Teaching and learning decisions in our school are made in alignment with student
learning data.
3. PLCs are too restricted to give time to analyze data.
4. | prefer to analyze data on my own.
5. | prefe to analyze data in my PLC.
6. 1t would be easier for me to teach if we
7. Opportunities are provided for staff members to discuss student learning data during
PLC meetings.
8. Our PLCs meet regularly and consistently.
9. A collaborative PLC procesxists for us to share student learning data.
10. We keep track of minutes in our PLCs.
11. We stick to the tasks and duties listed in the minutes.
12. We plan to stick to the duties in the minutes, but it is often difficult.
13. Time is provided to facilitate data ansily during the PLC meeting times.
14. Our PLC is time set aside to collaboratively analyze multiple sources of data.
15. All members of the PLC(s) ensure that commitments from the meetings are fulfilled.
Describe your PLC6s skitedcHingl ness in using data

t
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Section 6

All of my students benefit regularly from guided reading instruction.

My students have too many challenges to benefit from guided reading instruction.

All of my students benefitegularly from using Math Makes Sense/ Math Focus

instruction.

Most of my students benefit frothe Math Makes Sense/ Math Focus without

additional help.

5. Students on Learning Support Plans benefit from an individualized math program.

6. My studentsd needs are too vaograned t o benef.i
7. My student sod needsfromMath Makes Seusa/iMatleFbcus. o benef i
8

9

whN e

»

Student attendance is a barrier to literacy and numeracy achievement.
Studentsé |l ack of prerequisite skills are a
achievement.

10. Studentiransiency is a barrier to literacy and numeracy achievement.

11. Student commitment is a barrier to literacy and numeracy achievement.

12. Curriculum needs to be addressed before literacy can be improved.

13. Curriculum needs to be addressed before math achievearehticnproved.

14. Other barriers to learning need to be addressed before literacy can be improved.

15. Other barriers to learning need to be addressed before math can be improved.

List / describe any barriers t loachievgiolilerapyelr cei ve ¢
and math.
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Section 7

ONOoOGhAWNE

The Rtl framework helps me focus on students who need more assistance.
We are very good at collective inquiry.

We need to get better at engaging in collective inquiry.

Interventions are used mostly fetudents with Learning Support Plans.
Interventions are used for my entire class.

The PLC helps me mostly with whole class instruction.

The PLC helps me mostly with individual interventions.

| have a strong level of expertise in using the resources aestitabupport a
balanced literacy instructional program.

Our PLCs keep me focused on what | need to do for all learners.

. Our PLCs keep me focused on what | need to do for struggling learners.
11.
12.
13.
14.
15.
16.

Our school uses PLCs to determine which students are strugglnget outcomes.

We plan for PLCs but are sometimes just too busy.

PLCs assist us in engaging in collective inquiry on issues of teaching and learning.
Interventions would work if we just had more time.

The NLSD common reading/math assessments are agargef our PLCs.

The NLSD common reading/math assessmarésa large part of our Rtl work.

Describe what you see as the purpose of Rtl and your perception of its effectiveness in your
school or classroom.
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General Questions

Grade(s) | anturrently teaching (mostly-g, 46, 7-9, 1012)

Percentage employed (100-96, 5074, 2549, less than 25%)

Years teaching experiencel-2; 3-5; 6-10, 1115; 1620; 20+

Number of other teachers in schod)-5; 6-10; 1115; 1620; 20+

Number of otheteachers in my PLC 1-3; 4-6; 7-9; 10+

Type of school (KL2; k-8, 9-12)

Frequency of PLCs (about once per week, twice a month, once every three weeks,
month, once every two months, less than once every three months)

Experience with PLCs new to PsCbeen in 2 PLCs before, been in 3 or more PLCs
before

9. Experience with Rtl new to Rtl-2 years experience with Rtl, 3 or more years
experience with Rtl

Nogos~wdbE

©

Please addnything else that you would like to say about the Building a Community of Lear
(BCOL), Guided Reading/Numeracy Assessments & Instruction, Major Integrated Resourg
PLCs, or Ril.

89
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Appendix B: Focus Group Questions
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Teacher Focus Group Question Guidé SemiStructured

Perceived effectiveness questions:

How effective isGuided Reading in improving teaching and learning?

How effective is the NLSD Numeracy initiative in improving teaching and learning?

What is the most valuable information that you have gotten from the Guided Reading?

What is the most valuable informatitimat you have gotten from the NLSD Numeracy initiative?
What would add to its value?

How effective are PLCs in facilitating dialogue on best practice?

Perceived impact on student achievement questions:

What impact has guided reading instruction and asss#shad on student achievement? Describe.

What impact have Math Makes Sense/Math Focus or the common numeracy assessments had on student
achievement? Describe.

What features of Guided Reading have the greatest effect on student achievement?

What feature®f the NLSD Numeracy Initiative have the greatest effect on student achievement?

Supervisory and administrative practices questions:

What level of support have you received to implement Guided Reading?

What level of support have you received to implenteatNLSD Numeracy initiative, including Learning
Support Plans?

What supports and monitoring do you consider essential in the implementation and maintenance of
balanced literacy, including Guided Reading and currictihased math instruction?

What supportand monitoring do you consider essential in using leveled books and MMS/MF?

How have you increased your assessment knowledge/expertise?

What supports are essential in the function and purpose of PLCs?

Extent data is used to inform instruction questions:

How have you used data to inform instruction?

How is guided reading data used in your PLC? To improve instruction and learning?
How have you used the numeracy assessments to inform instruction?

How well do the math assessment guidelines / timeline helpunwork?

Extent student achievement data drives PLCs:

What are the main functions of the PLC(s) in your school?

In what ways has guided reading data / Math assessment data driven your PLC(s)?
What are the challenges in using data in PLCs?

What is genally discussed in PLCs?

Perceived barriers questions:

What are some challenges to doing Guided Reading? Math instruction?

What are some challenges in using NLSD Common Reading Assessment (running records and
comprehension)? NLSD Common Math Assessment?

What are the challenges or hurdles in participating in PLCs?

What are barriers to the effective use of Rtl? Challenges in providing interventions?

Perceived effectiveness of PLCs and Rtl frameworks:

What is the most valuable outcome of PLCs and the Rtlefvaork?

Describe ways in which the PLC has been used for Rtl.

What is your role in PLCs/ intervention? Role of the LNC teacher? Resource teacher? Administrator?
In what ways is Rtl used to impact student achievement?

How have you provided Rtl for students?
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LNC, Resource Room, and Consultants Focus Group Question GuidleSemiStructured

Perceived effectiveness questions:

How effective is Guided Reading in improving teaching and learning?

How effective is the NLSD Numeracy initiative in improving teachémgl learning?

What is the most valuable information that teachers have gotten from the Guided Reading?

What is the most valuable information that teachers have gotten from the NLSD Numeracy Initiative?
What would add to its value?

How effective are PLCsnifacilitating dialogue on best practice?

Perceived impact on student achievement questions:

What impact have guided reading instruction and assessment had on student achievement? Describe.
What impact has numeracy instruction and assessments had ant sitllevement? Describe.

What features of the Guided Reading have the greatest effect on student achievement?

What features of the NLSD Numeracy Initiative have the greatest effect on student achievement?

Supervisory and administrative practices queston

What level of support have you received or provided to implement Guided Reading interventions?
What level of support have you received or provided to implement Numeracy interventions?
What level of support have you received or provided to implement lneattming Support Plans?

How are you conducting the intensive interventions?

What types of progress have these interventions made?

How have Learning Support Plans impacted your work?

How have you increased your assessment knowledge/expertise?

Whatchallenges have you encountered in supporting the Guided Reading/Numeracy?

Extent data is used to inform instruction questions:

How have you used data from Guided Reading assessments to help inform instruction?
How have you used data from the NLSD Numgradiative to help inform instruction?
How have you seen guided reading data used in PLCs? To improve instruction?

How have schools used the numeracy assessments to inform instruction?

Extent student achievement data drives PLCs:

In what ways has studeachievement data driven school PLCs?

In what ways has student achievement data informed your work?

To what extent is guided reading data used in PLCs? Math assessment data?

Perceived barriers questions:

What are some challenges to doing Guided Re&dingthinstructior?

What are the challenges to using Guided Reading assessments? Math assessments?
What are the challenges or hurdles in your participating in PLCs?

What are the challenges in using data in PLCs? In your work?

What are barriers to treffective use of interventions (in Rtl?)

Perceived effectiveness of PLCs and Rtl frameworks:

In what ways have you seen Rtl used to impact student achievement?

What is your role in Rtl? Role of the LNC teacher? Resource teacher? Administrator?
In what way is Rtl used to impact student achievement?

How have you provided Rtl for students?
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Parent Focus Group Question Guidé SemiStructured

Perceived effectiveness questions:

What have you heard / noticed about reading and math instruction at school?
Haveyou heard of Guided Reading? How?

Have you heard of Math Makes Sense / Math Focus? How?

What is being asked??

Perceived impact on student achievement questions:

Have you noticed any changes in the way children are taught reading or math at schodi@.Descr

What do you anticipate the benefits to your child might be?

How might a high quality reading and math program influence the broader community?

What do you think schools and teachers might do with the information from reading or math assessments?

Do you have any concerns about guided reading or math assessments taking place at the school?

Have you brought up any concerns about reading, mat h,
see? Were your questions answered?

Extent data is used to infornmstruction questions:

Were you informed about guided reading or math improvements happening at the school? If so, how did

you find out? What did you learn?

Are you aware of the school ds efforts to celebrate st
Have youreceived any information / data / reading levels or math levels from the school?

Have you been involved in improving reading or math at school? If so, how?

Perceived barriers questions:

What are some challenges, if any, to student reading achievement?

Wha are some challenges, if any, to student math achievement?

What are some challenges to using reading or math assessments at school?

Perceived effectiveness of PLCs and Rtl frameworks:

What kinds of supports have the children here received for theirgar
What else would help?
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Principal/Administrator Interview Question Guide i SemiStructured

Perceived effectiveness questions:

How effective is Guided Reading in improving teaching and learning ingehool?

How effective is the NLSD Numeracy Initiative in improving teaching and learning in your school?
What is the most valuable information that you have gotten from the Guided Reading?

What is the most valuable information that you have gotten frefNtt§D Numeracy initiative?

What would add to its value?

How effective are PLCs in facilitating dialogue on best practice?

Perceived impact on student achievement questions:

What impact has guided reading had on student achievement? Describe.

What impacthas the numeracy initiative including the common numeracy assessments had on student
achievement? Describe.

What features of the Literacy Initiative, including Guided Reading have the greatest effect on student
achievement?

What features of the NLSD Numesalnitiative have the greatest effect on student achievement?

Supervisory and administrative practices questions:

How have you designed the PLC structure(s) in your school? Describe the schedule.

How are the minutes completed? Adhered to?

How do you maitain the master schedule of Interventions?

What level of support have you received or provided to implement the BCOL?

What supports and monitoring do you consider essential in the implementation and maintenance of guided
reading? Math instruction?

How hawe you increased your assessment knowledge/expertise?

What supports do you provide that are essential in the function and purpose of PLCs?

Extent data is used to inform instruction questions:

How have you used data from Guided Reading to guide your warls@sool leader?

How have you used data from the NLSD Numeracy initiative to guide your work as a school leader?
How is guided reading data used to inform instruction?

How has your school used the numeracy assessments to inform instruction?

Extent student achievement data drives PLCs:

In what ways has student achievement data driven your PLC?

What are the challenges in using data in PLCs?

To what extent is guided reading data used in PLCs? Math assessment data?
What do teachers generally discdssing PLCs?

Perceived barriers questions:

What are some challenges to using Guided Reading? Math assessment?
What are the challenges or hurdles in your participating in PLCs?

What are barriers to the effective use of Rtl?

Perceived effectiveness of PL@ad Rtl frameworks:

What is the most valuable outcome of PLCs and the Rtl frameworks?

How has the PLC improved student learning?

In what ways is Rtl used to impact student achievement?

What strategies are used at your school to keep PLCs or the Rtl foakngoing?
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Superintendents and Director Interview Question Guidé SemiStructured

Perceived effectiveness questions:

How has the incorporation of the BCOL impacted your work as a senior leader?
What is the most valuable information that you have gdttan the BCOL?

What would add to its value?

From your perspective, how effective are PLCs at NLSD?

Perceived impact on student achievement questions:

How have you noticed the BCOL/Guided Reading/NLSD Numeracy initiative impact student achievement?
What features of the BCOL have you noticed have the greatest effect on achievement?

What types of impact are recorded on the Rtl forms submitted to central office?

What types of successes are reported as outcomes of the action on the forms?

Supervisory and adrniistrative practices questions:

What are the most significant supports that you provide for the BCOL?

Have you had to increase your assessment knowledge/expertise? How did you do it?
What challenges have you encountered in supporting the BCOL?

Extent datais used to inform instruction questions:

How have you used data from the BCOL to help inform/direct schools?
How is student learning data driving the work of Central Office?

How have you noticed student learning data driving the work of schools?

Extent student achievement data drives PLCs:
In what ways has student achievement data driven school PLCs?
From the forms and reports that you receive, how do you perceive achievement data is used to drive PLCs?

Perceived barriers questions:

What are some chalhges to implementing the BCOL? Guided Reading? Math assessment?
When you can, what are the challenges or hurdles in your participating in PLCs?

What are the challenges for schools to use data?

What are barriers to the effective use of Rtl?

Perceived effetiveness of PLCs and Rtl frameworks:

What have you noticed as the most valuable outcome of PLCs and the Rtl frameworks?

In what ways have you seen Rtl used to impact student achievement?

What strategies do you provide for schools to keep PLCs or theaRtéfvork going? How are PLCs
discussed at forums and meetings?



